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Conference held at Utkal University, February 22 -24, 2012 
 

Future Education 
Philosophical Perspectives and Programs 

Keynote Inaugural Address by Ac. Shambhushivananda Avt. 
 

Conference sponsored by Center of Advanced Studies in Philosophy (CASP) of 
Utkal University and Neohumanist Education Research Institute (NERI), Sweden 
 

Honorable Chairperson, Esteemed Guests of Honor, 

Students and members of the Faculty of Utkal 

University, representatives of all affiliated colleges 

from Odhisa. 

 

It is an honor for me to be present here today to 

partake in the academic deliberations on the challenges 

of future education. Future is always uncertain... yet, 

future is always in our hands. We make it by what we 

do and what we do not. We are going through difficult 

times in the world when not only individuals face 

economic collapse, but entire nations face bankruptcy. 

The “peak of everything “ scenarios are quite real and 

billions of people face daily hardships.  A critical 

evaluation of current pedagogy at this time is therefore 

very befitting for all of us. In order to make it even more meaningful, it is important to remember the old saying of the 

sages: “Sa’ Vidya’ Ya’ Vimuktaye,” Knowledge is for liberation; physical, mental and spiritual. If we can begin to align 

our educational endeavors with the perennial search for human liberation and social justice, we may come closer to 

establishing “heaven on earth”- a peaceful, productive and prosperous world for all its inhabitants.   

 

I laud the pioneering efforts of CASP of Utkal University, a leading center of advanced studies of philosophy in India, for 

hosting this international conference and to go beyond the old traditions and rope-in perspectives, which may seem a little 

far-fetched and beyond the current map of ideas. It is here that creativity may unleash and enable us to see the world with 

new lenses than what we are ordinarily used to. Information is not knowledge and not all knowledge is essentially 

endowed with wisdom. There cannot be a better forum than the Faculty of Philosophy to culture this search for wisdom in 

the educational and related scientific domains.  

 

We now know that one human brain, which runs with less than 25 watts of electrical power, is potentially capable of 

storing information equivalent to 10
19

 bits of information. So if even one brain could be properly harnessed, it could make 

the entire information-networks superfluous. Despite the advancements in the quantum of information, knowledge and 

analytical abilities, we are still like infants trying to fathom the wisdom of the unseen power, to understand the 

unexplained regions of the seemingly limitless mind and the physical world spectrum lying beyond the known bounds of 

relativity. At these crossroads of this world of ignorance lies our pathway for further human advancement. It is indeed the 

challenge of each generation to bridge this gap between the known and the unknown, between matter and abstract, 

between crude, subtle and the causal worlds. This work cannot be the prerogative of a few research institutes or a few lone 

worshippers of the spirit, but must be shared by the enlightened human beings endowed with a searching mind. In this 

group effort of the human species lies the seed of an emerging renaissance for a happier and a progressive world. It is here 

that a reflection on our educational principles, curricula, methodologies and reforms of all sorts can be immensely useful.   

 

While on the one hand we are the embodiments of the Cosmic Spirit capable of all that can be called Divine and good, we 

are also the creatures of eccentric force (avidya-shakti) that takes pride in snatching the rights of others and mis-utilizing 

the bounties of nature irresponsibly for personal gains. The dogmas faced by our present society are a constant threat, 

which in the garb of pseudo-truths tend to lead the human beings astray on the path of exploitation, suppression, 

oppression and destruction of fellow human beings and other species. This is unfortunate and educational systems cannot 

continue to remain a mere silent witness and continue to allow the avidya-maya to play havoc on innocent beings. The 

greatest challenge for the education today is to find ways to empower Good over evil; Rationality over dogma; Culture 

over brute force; Truth over falsehood and Spirit over matter.  
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The materialist culture of today has placed moral values on the back burner. The custodians and guardians of educational 

traditions have the first and foremost duty to revive the ‘awakened-conscience’ - the essential ingredient in liberating the 

human intellect from the shackles of geo-socio-sentiments, metamorphosed sentimental strategies, vocal-revolutionaries 

and intellectual extravaganza of pseudo-intellectuals, who shield those in power, irrespective of moral stance. This will be 

no easy task. It requires iron-will, indomitable courage, supreme surrender, fearlessness and a flaming love for all animate 

and inanimate creatures. It is also a task, which cannot be the responsibility of a few sages, but the entire community of 

educators (acaryas) must imbibe this ideological spirit and come to the rescue of the faltering society. In the words of my 

mentor Shrii P.R.Sarkar, “without psycho-spiritual guidance, human beings tend towards exploitation and exploitation can 

be more dangerous in the psychic level than the physical level. In order to avoid physical subjugation and intellectual 

extravaganza, human beings require proper physical, mental and spiritual training”. Educators must come forward to 

provide such training.  
 

In summary, I can say that three challenges haunt us, as we look into the future:  
 

First, how to save the society from extinction due to rising “peak of everything” scenarios?  This is an existential question 

and we all need to face it. The industrial revolution was devoid of higher moral compass and the combustion engine based 

industrialization has brought us to the brink of a cliff –beyond which lies dark gloomy scenarios. I am glad that persons 

like Khun Krisada Kampanatsanyakorn are trying to offer a paradigm shift to enable us to leap-frog into renewable energy 

age and are giving us practical solutions to bring energy self-sufficiency, affordable habitats, food security and above all, 

show us an alternative mode of thinking for global sustainability.  This is no small achievement and educators must 

become familiar with their philosophical approach. Our educational curricula may need to reflect such alternative 

paradigms. 
 

Secondly, we must recognize that humans embody a complex galaxy of emotions and propensities that make them the 

most intriguing creature on this planet. They also create a society which is equally complex and colorful. Social scientists, 

therefore, must come forward to unravel the dynamics of social-evolutionary changes. The dualities of confrontation and 

compassion; love and hate; war and peace; conflicts and resolutions; affluence and poverty; ugliness and beauty - all these 

remind us constantly of the great challenge of education - to bridge the gaps of disparities while preserving the diversities 

of complex systems and to equip us to move towards a world of peace, harmony, affluence and contentment.  
 

Finally, we should have no illusions that our past has been bleak. We have witnessed both wonderful and not so pleasant 

times in human history. We can neither avoid the past, nor ignore the present. Any discussion about the future should, 

therefore, begin with glancing back with the objective of reflection, reconciliation and observing the burying rituals of the 

past that is behind us. We cannot change the past and we are caught in the present which is the product of our past realities 

and visions. To acknowledge the past and all its pitfalls is a brave step to face the future. Hence, a constructive glance at 

the past may not be out of place in this futures-oriented seminar. We may however, be constrained by time factor and so 

we may need to be brief and focus on most essentials. Yet, we need to focus on future possibilities rather than lament over 

lost opportunities. How do we translate our hopes, longings, aspirations into reality? How to prevent falling into the same 

pitfalls & traps, as we had in the past two millenniums?  These challenges will require deep philosophical introspections 

and dialogues.  
 

It is exciting to have great scholars and thinkers at this international seminar/conference and I am as excited as all of you 

to go ahead with exchanges and deliberations without further adieu. Perhaps, we may rediscover the messages of the 

Messiahs of the past in a new way and come to the old conclusion that: “Knowing Oneself is the Real Knowledge” and to 

attain it we need a balanced pursuit of “Inner and Outer Ecological Harmony”.  
 

Thank you very much.  

 

 

Now, although there has been intellectual progress, there is a crisis of civilization. What is the breeding ground of this crisis? Why 

the crisis? The crisis is that human existence, which is highly developed, has been endangered by dogmas. Its very existence on the 

psychic level has been endangered by dogmas. On the physical level it may or may not be endangered, but on the psychic level 

there is danger. If you get guarantees on the physical level regarding eating and drinking, sleeping and getting shelter, that will 

not suffice. You want to be danger-free in the realm of your mind, in the realm of your intellect. You want unbarred, unobstacled 

psychic progress – intellectual progress. But certain dogmas with their devouring mouths are trying to eat you up. 
 

…Everybody is moving, knowingly or unknowingly, with so many ideas, with so many feelings, with so many propensities, with so 

many desires. But each and every aspirant, each and every artist, each and every scientist and each and every philosopher must be 

ensconced in this supreme veracity – that they will have to be one with the Supreme, that each will have to coincide his or her 

microcosmic nucleus with the Macrocosmic one. And while moving towards this Macrocosmic Nucleus, no bar should be tolerated, 

no obstacle should be encouraged. Let there be an unbarred movement of humanity, let there be an unbarred progress of humanity. 

Humanity that knows no colour, no racial or garb barrier; no historical or traditional barrier. Human beings have got the same 

human legacy, and they must boldly stand upon that legacy and move forward with the banner of universal humanity. 

Shrii P. R. Sarkar 
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INTERNATIONAL CONFERENCE ON  

Future Education: Philosophical Perspectives & Programs 
Bhuvaneshvar, Orissa, India 
Report prepared by Henk de Weijer 
 

An International Conference,  “Future Education: Philosophical Perspectives 

and Programs”, was organized 22nd - 24th February, 2012 at the Centre of 

Advanced Studies in Philosophy(CASP), Utkal University, Vani Vihar, 

Bhuvaneshvar, Orissa, India, in collaboration with Neohumanist Education 

Research Institute (NERI), Sweden. The Center of Advanced Studies in 

Philosophy in Orissa is a leading Institute of India for fostering dialogues on 

emerging issues of our time.  The organizers were Dr. Aditya Mohanty, 

CASP, Utkal University and Dr. Ac. Shambhushivananda Avt., Kulapati of 

Ananda Marga Gurukula and President of NERI. 
 

The event was attended by about 300 people, and included delegates from Australia, Egypt, India, Netherlands, Portugal, 

Sweden, Taiwan, Thailand and USA. The conference provided a first opportunity for specialists in Neohumanist 

Education to meet, exchange ideas and enter into dialogue with a general audience and progressive specialists from around 

the globe. 

 

FIRST DAY OF THE CONFERENCE 

The inaugural session was initiated by chanting Gayatri mantra, including other sanskrit texts, 

and opened with a keynote address by Ac. Shambhushivananda Avt. on the challenges we face 

as we look into the future. The full text of his address is included on page 4 this issue of 

Gurukula Network.  After him Mrs. Aparajita Sarangi, Commissioner-cum-Secretary, Higher 

Education, Oriya and Chief Guest hinted at the important task of education to develop students 

into complete human beings who are aware of and in contact with their body and soul. To this 

end all practitioners in education, of whatever level, need the advice of idealists and people with 

vision. 
 

A research team, comprising of Dr. A. Mohanty and Dr. Ac. Shambhushivananda 

Avt., selected Cellenium Thailand to be the recipient of the “Global Sustainability 

Award for 2012”.   Khun K. Kampanatsanyakorn, Mrs. A. Kampanatsanyakorn 

and Khun C. Srifuengfung received the Scroll of Honor and the award Crystal.  

Khun K. Kampanatsanyakorn then gave a presentation on Practical Alternative 

Solutions for Building Sustainable Habitats. 
 

 

Dr K. B. Das (Vice-Chancellor of Fakir Mohan University, Balasore, Oriya) highlighted the need 

to re-mould the educational systems by calling for a reevaluation of the assumptions, principles 

and practices of the educational community.  Prof. H. Ray  (Eminent Educationist, Cuttack) 

advocated the implementation of morality in education. Morality is a double-edged sword; it can 

strengthen dogmas or break them. High moral values enable students to think out of the box in 

benevolent ways. 

 

The following Academic Sessions were presented: 
 

Paradigm & Praxis: Negotiating the Gap  

Dr. A.K. Mohanty: Coordinator; Center of Advanced Study in Philosophy, Utkal University, 

Bhubaneswar, India 

 Summary of the abstract 

 A paradigm is a theoretically articulated model, which spells out objectives or ideals and 

lays down the means leading to their realization. It is not enough that we have objectives or ideals 

to realize, but they must be realizable. 

 Every human being is born with certain dispositions and abilities, which attain optimal 

expression when one gets the right ambience and learning input. The system of education today is 

information and skill centered. It produces individuals who are intelligent and efficient. But intellect can heal and kill. In 

order to develop constructive and benevolent intellect the spiritual core of the individual needs to be addressed. 

 The future education has to be holistic and should help one to overcome the limiting influence of self-centered, 

matter-centered and dogma centered ideologies. Teachers should play their bounden role as a midwife, as a gardener. 

Since every individual is good at the core it is never too late to mend. Every saint has a past, so every sinner has a future 

too. Real education is that which remains after all is lost and forgotten. 
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Neohumanist Education for a Sustainable Society  

Dr. Sid Jordan: Prama Institute, Asheville, North Carolina, USA 

 Abstract 

 Neohumanist Education supports an integral education at the physical, psychic and spiritual levels that is both 

knowledge and experience based. It is a “subjective approach to an objective adjustment” that engenders a love for all of 

creation, manifest as the proper utilization of all our inner and outer resources, beyond geo-sentiments and groupism. 

Embracing this continuum of inner and outer ecology supports the needed shift in consciousness from a “materialist” 

modern worldview to a “pragmatic universalist, postmodern perspective. 

 We must call on benevolent writers, artists and educators to use all available means to spread this new wave of 

Neohumanist love of all of creation in ever increasing circles to touch and awaken the conscience of the collective mind 

steering society towards coordinated cooperation. For philosopher, seer 

and sage Shri P.R. Sarkar “awakened conscience” is consummated in 

the discernment of what is best for the general welfare. Neohumanist 

and like-minded educators represent a vanguard of pioneers that are 

vibrating to the same anthem of “One Universal Mind”. It is the 

development of this new wave of consciousness in future education that 

promises a just and sustainable future for all. 

 

Neohumanist Education - Philosophy, Principles and Practices  

Avtk. Ananda Rama Ac.: Ananda Marga Gurukula 

 Summary of the abstract  

 Shri P.R. Sarkar defined an ever-new human being or 

neohumanist as a person who recognizes the devotional heart as the highest treasure and source of inspiration for all 

worldly actions. He described the essence of neohumanism as ‘the practice of love for all, including the animate and non-

animate environment’. 

 Each student is a universal being with a great potential that needs to be awakened and guided towards full 

expression. The teacher plays a central role model in the deep learning process of Neohumanist Education. It is the teacher 

who brings the ideals alive in his or her interaction with the students, the staff, the parents and the greater school 

community. The teacher is a continuous learner and practitioner of the core values of Neohumanist Education. The 

methodology that teachers use is flexible, keeping in mind to awaken the thirst for knowledge, develop concentration and 

how to avoid distractions and any dogmatic influences. Teachers are entitled to a good salary so that their minds are free 

from economic hardships and they can carry out their work with innovations and great love for their profession. 

 

FIRST EVENING PROGRAM  

 

On the evening of the first day there was a cultural Program presentation by RAWA Academy 

& Adruta Children Home Presentation.   The Department of Women and Child Welfare, Govt. 

of Orissa presented ‘Mementoes of recognition’ to Adruta, on the auspices of International 

Women’s Day, 2005 & 2006 held at Bhubaneswar. Adruta received the ‘Excellency Award, 

2006’ in the field of Social Action in joint celebration of India and Sri Lanka on 29th July 

2006 in New Delhi.  For more information please look at their website: 

<http://adrutachildrenhome.org>. The audience watched an amazing performance of Orissa 

and folk dances with a high level of mature expression. Much later it appeared they were girls 

between 11 and 13 years of age. 

 

SECOND DAY OF THE CONFERENCE  

 

Futures of Education in a Globalizing World: Strategic Dimensions in Educational Renewal 

Dr. Marcus Bussey:   University of the Sunshine Coast, Australia and Visiting Fellow, Nanyang Technological University, 

Singapore 

 Abstract 

 Speed and compression are defining elements of the global educational context in which market forces and 

national interest define the logic and focus of institutional education. The future will certainly see intensification in these 

areas but there are emergent trends that indicate that new issues are entering the educational arena. Strategic leadership in 

education can benefit from early proactive planning in terms of the following five emergent trends. Firstly, there is the role 

of technology in shaping a new educational space; Secondly, there is a growing desire for a sustainability focused 

education; Thirdly, education is becoming a tool for distributive justice where learning enables the entrepreneurial spirit 

rather than replicating existing social conditioning.  Fourthly, there is a need for resilience in education to foster cultural 

creativity. Finally, education in a global age can engage with deep civilizational stories in a critically conscious way that 

allows for questions of identity and spirituality to be explored as a balance to the secularism, which has fostered the 

materialist, and consumerist mindset that is damaging our ecological and cultural fabric worldwide.  These five trends 

focus educational rethinking around the three key areas of time, identity and the local-global interface.  
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Learning the Art of Wholeness:  Challenges for Education and Human Development  

Dr. Anant Kumar Giri: Madras Institute of Development Studies 

 Summary of the abstract 

 Our educational systems are in a crisis now.  This is evident in all levels of 

education - from the primary to the higher. A major part of the problem lies in our 

education lacking a soul dimension and striving for realization of wholeness as 

pedagogical methods lack a relation of love, mutuality, care among the partners and 

fellow travelers and educational objectives lacking the goal of integral development of 

individuals and societies. A conventional educational system reflect the fragmentation 

of modern society and is mainly concerned to rudimentary aspects of skill-training and 

mental education, but does not touch all dimensions of life and society. 

  Education for wholeness is a perpetual journey, which strives to go beyond varieties of dualisms of life and 

society such as individual and society, body and mind, mind and soul, technical and artistic, utilitarian and spiritual, head 

and heart. Education is an activity and process of learning and co-learning in which the so-called students and teachers are 

first of all learners and co-learners. This is at the core of Sri Aurobindo’s vision of integral education as he says that 

nothing can be taught and the teacher is an aid in the process of learning.   

 

Cosmo-holistic Education  

Bi Ma’ Anden:(Sweden) 

 Summary of the abstract  

 Cosmo-holistic Education embraces a complete and inclusive 

life approach; it addresses the conscious life that out of the very nature 

of the Cosmos is a dormant potential within every human being. Cosmo-

holism is a natural way of describing, living, expanding and sharing a 

Cosmic Conscious life approach. What is our true relationship to all and 

everything we are a part of, by living on the Earth in our Cosmic Universe? If such reflections would be seriously, and 

continuously, considered in education, politics, enterprising and daily affairs, our communal life would most likely be 

molded very differently from what it is today. As long as our conscious reflection is not awake, we are sleeping. It has to 

wake up if we want conscious reflection and a co-creative human society. 

 

Training the Teachers for the Schools of the Future  

Dr. Andal Dharani: Director NERI, Sydney,  Australia 

 Abstract 

 A well-trained teacher is a confident teacher. Various skills, like classroom management and tailoring the lessons 

to achieve the best knowledge transfer, have to be imparted to future teachers. These skills rest on the work of great 

thinkers and researchers, involved in teaching and education. Skinner's ‘positive reinforcement and stimulus-response 

theories’, Robert Glaser's 'instructional design', Robert Gagne's 'different levels of learning' and Blooms ‘taxonomy’ have 

changed teaching methods all over the world. Efforts are also made to correlate the different kosas (layers of the mind) 

with different levels of learning. Serendipity, accidental discovery, is achieved due to intuition from the higher kosas.   

 

Rabindranath Tagore on Practice Based Knowledge: Journey into the Past, Present and Future 

Dr. A. Mukherjee: Department of Philosophy and Religion; Director Women’s Studies Center, Visva-

Bharati, Santiniketan 

            Summary of the talk 

The philosophical foundations of Tagore’s educational approach have been helping us in the past, and are 

doing so in the present, to overcome many of the problems we face the world over and can help us in 

future planning of education. A harmonious society is based upon cooperation and the spirit of 

reconciliation between different opposing forces. Ultimately, all social institutions rest upon two essential 

principles: the regulation of our passions and interests - by focusing them on a harmonious development 

as human beings - and cultivating a disinterested love for our fellow human beings. These principles can 

only be realized through adequate education. Tagore tried his whole life to work out a model, based on creativity and 

understanding of the nature of Nature.  

It was a natural development, to not only found a college in Shantiniketan, but also to open a practical institute in 

Sriniketan, a poor village nearby, in order to offer new goals, new creative methods and new techniques, to improve the 

standard of life of its inhabitants. 

 

SECOND EVENING PROGRAM 

 

On the evening of the second day there was another cultural Program presentation by RAWA Academy & Adruta 

Children Home. Before the program one of the central girls had a high fever and without her the whole group would not 

be able to perform.  Her situation was not serious, but very uncomfortable for herself. Yet she had the strength of mind not 

to give in to her discomfort but join the dancing. The performance of this evening with Orissa and folk dances was 

expressive, with great precision and refinement. The audience was deeply moved by the beauty of their performance. 
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THIRD DAY OF THE CONFERENCE  

 

Renovating the Architecture of the Universe  

Henk de Weijer: NeoHumanist Education Research Institute, Sweden 

 Summary of the abstract  

 Mirror symmetry between particles and antiparticles exists. Particles of energy 

are a combination of one hundred percent expressed energy and zero percent 

consciousness. If particles and antiparticles exist, also complementary particles must 

exist; particles with a high level of expressed consciousness and a very low amount of 

energy. Just like energy, also consciousness has qualities, like observational quality or awareness, knowledge and 

creativity, as well as happiness and joy. Shrii P.R. Sarkar gave a name to such creative, intelligent units: microvita.  

 At some point in the course of evolution these microvita start exerting their influence. If they join atoms, 

molecules, viruses, cells, tissues, organs, organisms and mind, we will ask: what are their basic and specific 

characteristics? If in the universe a polarity between consciousness and energy exists, what then is their influence on 

microvita? Different denominations of microvita must exist, negative microvita that catalyze towards matter and 

materialism, and positive microvita that catalyze towards an increase of expressed consciousness.  

 This new ontological approach will be the basis for a new paradigm. All fields of science will find new doors to 

their object of research, but also physics and metaphysics will be connected. 

 

EQ and SQ Approach to Education 

Dr. F. M. Sahoo, Ph.D.: Xavier Institute of Management, Bhubaneswar 

 Summary of the abstract  

 Care, trust and respect for diversity, provide the basic foundation for education. Students need as role models, 

teachers who consistently are responsive and available. Instructors must make sure that there is a sense of trust in their 

classrooms. They must avoid cynical attitude about students, because this undermines the trust that is so crucial for 

learning. An important aspect of care and concern involves the recognition of the saliency of diversity of student 

background and opinions in the classroom. This is possible by encouraging individuals to become sensitive to the ideas of 

people other than those from their own group. 

 Another important item in the efficiency of learning is the setting up of goals. Goals and especially ‘stretch goals’ 

are especially helpful if agreed upon by teachers and students. When in the course of reaching continuously higher goals 

students acquire the spirit of curiosity they become lifelong problem solvers. 

 All these objectives of education take tangible shape only within the framework of emotional and spiritual 

intelligence. IQ contributes for only 20% of success; the rest comes from emotional intelligence. For superior competence 

in jobs of all kinds, emotional intelligence matters twice as much as IQ plus technical skills combined. 

 Spiritual intelligence (SQ) is uniquely human. It allows us to dream and to strive. Indicators of SQ are the capacity 

to be flexible, a capacity to face and transcend pain, the quality to be inspired by vision and values, to be holistic, to seek 

fundamental answers and a facility for working against convention. 

 

Future Education – Inner and Outer Ecology 

Dra. Marta Attunes : Ananda Marga Yoga Madeira; Dra. Marta Antunes Yogaterapia 

 Abstract 

 Proper education is that which deals with spirituality; is that which brings an inner 

balance that shines out in the world, providing adequate help for those who need it. A truly 

successful individual is balanced in its own self (inner ecology) and creates resources for others 

to achieve this same balance (outer ecology). Utilizing the science of bio-psychology, we can 

understand that the prevention of physical and psychic disorders must be achieved through a 

sentient life style and nurtured through our educational system. Furthermore, the knowledge, 

which cultures ego, is a liability. Hence, education must culture the spirit of service and social 

upliftment (inner ecology) and invite abundance through total alignment with nature (outer ecology).  
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INTERNATIONAL 
SEMINAR ON 
MICROVITA 
RESEARCH 
in Udaipur, India  
Report by  
Henk de Weijer 
 

The first International Seminar on Microvita Research (ISMR-2-12) was held at the Pediatrics Seminar Hall, RNT 

Medical College, Udaipur (Rajasthan) on 24th March 2012. More than 100 participants, from all over the country and 

abroad, attended the Seminar. 

 

Prof. Vijay Laxmi Chouhan, Dean, Aishwarya Education Society, Udaipur, was the Chief Guest of the Inauguration 

ceremony.  She emphasized the need of incorporating Psychology in studying microvita science. The book 

“Pharmacology of Bombax ceiba” by Dr. Vartika Jain and Dr. S. K. Verma, on the spiritual and medicinal plant Semal, 

was released by the Chief Guest. 

 

Towards Total Unification-A new Approach to Matter & Consciousness 

Prof. A. K. Bhaskar: Magadh University, Patna 

 Summary of his abstract 

 Today theoretical physicists are pushing physics beyond cosmology 

and trying nature's extreme scales together, searching for an ultimate unified 

theory encompassing the universe and its evolution, the fundamental 

constituents of the matter and their interactions, their transformations, and 

their interactions. Microvita are subtle units that create form, are instrumental 

in emanating life and are responsible for various processes and activities in 

the universe.  

  

Microvita and the Mind-Body Problem 

Dr. H.J. Rudolph: Microvita Research e.V., Germany 

 Summary of his abstract 

 A mathematical model of microvita was presented, comprising a complex 4 x 4 x 4 tensor, processing three 

matrices: two matrices containing space-time coordinates and polar qualities, each real (1) and imaginary (2), as well as a 

‘core’ matrix (3), supplying the initial energy. The new model was discussed in the context of eastern and western 

philosophy. 

  

Mysterious World of Microvita - The Path of Human Welfare 

Dr. S. K. Verma: RNT Medical College, Udaipur, India 

 Summary of his abstract 

 The coming age will be the age of microvita in which many, if not all, branches of science will be modified 

according to Microvita science. The formulae of chemistry will be changed. Pharmacy will inculcate microvita science to 

produce better and effective medicines. So, when the mystery of microvita science will unveil, it will lead to a better 

utilization of science for the welfare of human beings. 

 

Bipolarity, Microvita, Evolution 

H.C. de Weijer: NERI, Sweden 

 Summary of his abstract 

 Microvita form a mirror symmetry with mass. In the course of evolution they creatively catalyze all primary and 

complex forms, while recognizing the mechanical properties of matter and, in a sea of randomness, are responsible for 

intelligent interaction, cooperation, increasing complexity and subtlety. This new science will lead to a new paradigm. 

 

Fundamental Questions and Subtle Science 

Prof. U. Pati: Jawaharlal University, New Delhi 

Summary of his talk 

Western thought fundamentally dealt with Matter as primary, whereas Indian thought since Upanishad era  

 considered Consciousness as primary. Scientists like Max Plank and Sewel Wright regarded consciousness as non  

derivative of energy. In an unusually new approach P. R. Sarkar, although he accepted the old Upanishadic wisdom,  

has included the innovative term 'microvita' into the domain in order to explain universal phenomena both at micro and 

macro level. 
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Figure 1.  Cosmological Cycle 

 

Consciousness, Cosmology and Evolution:  
Unified Theory of Consciousness, Matter and Mind 
Ac. Dhanjoo N. Ghista and Michael Towsey  
 

In this paper, we have developed a unified theory of (i) how Consciousness devolves into the cosmic mind, how the 

cosmic mind expresses into the five fundamental factors, providing the constituents of the physical universe, how the 

universe comes into being and what constitutes the invisible universe (dark matter and dark energy); (ii) how life forms: 

how following the big bang the matter structure (of fundamental particles) gets energised by microvita, by means of 

synthetic reactions, to develop an organised physical (organic) structure and manifest a biopsychic field, representing a 

primitive (unit) mind; (iii) how the primitive mind evolves into a more complex and subtle mind of a human being; (iv) 

how the psychic impressions on the human mind lend a characterizing property to the mind, which dictates the nature of 

human response to the environment, in the form of human behaviour and sentiments (such as joy or sorrow, kindness or 

anger); (v) how psychic rejuvenation can be brought about by mental stimulation of the psychic glands (or cakras), by 

means of psychic (and acoustic) mantras, having the ideation of consciousness; (vi) how this results in dilation of mind 

and defacing of these psychic propensities, and how by this ongoing effort, the mind can be liberated from its psychic 

propensities (Refs. 1 -5) 

 

I. The Cosmological Cycle: Unified Theory of Consciousness, Matter and Mind 
 

In the last seventy years, the theory of Relativity has altered our views of space and time, while Quantum theory has 

necessitated a new conception of the nature of matter and energy. Yet, even earlier than that, Max Planck had indicated 

that he regarded consciousness as fundamental and matter to be a derivative of consciousness. According to him, we 

cannot get behind consciousness; everything we talk about, everything we regard as existing, postulates consciousness. 

 

The Fundamental Entity: In this new Science paradigm, the first and foremost is the concept of Absolute 

consciousness (or Consciousness), as the fundamental entity, incorporating the Cognitive and Operative principles.  

Starting from here, the trail of the Cosmological cycle is summarised in Table 1 and illustrated in figure 1. 

 

Table 1:  Cosmological Cycle 

 

 

Stage 1, Development of 

Cosmic mind: The next event is 

that Consciousness devolves into 

Cosmic Mind, and Cosmic Mind 

devolves into matter (Refs 1-3). 

How? Through the Operative 

principle, the Cosmic mind gets 

expressed into the five fundamental 

(ethereal, aerial, luminous, liquid 

and solid) factors, providing the 

constituents of the physical universe. 

These five fundamental factors are 

understood to be a spectrum of wave 

forms described as ethereal, aerial, 

luminous, liquid, and solid Factors 

(in order of decreasing wavelength).  

Table 2 provides correspondence 

between these five Fundamental 

factors (5FFs) of ‘consciousness 

cosmology’ and the modern 

categories of particles and 

waveforms of matter with their 

associated structures. 

 

  

1. CONSCIOUSNESS 5. Mind Development through unfolding of 

consciousness in organisms 
2. Cosmic Mind 6. Complex organisms, plants and animals 
3. Five Fundamental Factors 7. Human beings (Unit Mind) 
4. Primitive Mind 8. CONSCIOUSNESS 
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Table 2: Five Fundamental Factors and Modern Categories of Matter 

These 5FFs are associated with 

sensory properties, For example, 

the Ethereal factor carries the 

‘sound’ sensory attribute, the 

origin of the primordial sound. 

The aerial factor carries the 

‘sound’ and ‘touch’ attributes. 

The Luminous factor carries the 

sound, touch and light sensory attributes; the Liquid factor carries sound, touch, light and taste attributes. The Solid Factor 

carries the sound, touch, light, taste and smell attributes. 

 

All these five factors are formed by the pressure of the Operative principle.  As the factors get formed, they can form 

structures which are (i) visible if they also contain the liquid and solid factors, and (ii) invisible if they contain only the 

ethereal, aerial and luminous factors. Now, as a result of this pressure on the structure made up of the solid factor as well, 

two opposing forces develop: one exterior or centrifugal with a fissiparous tendency and the other interior or centripetal to 

maintain its solidarity.  The collective name of these two exterior forces is prana or energy. If the interior force is the 

resultant, then a nucleus is formed within the solid factor and a solid structure is formed, and its solidarity is maintained 

(Ref 1).    

 

These physical solid structures are composed of all the five fundamental factors with their respective nuclei.  The 

controlling nucleus of all of these fundamental physical nuclei is the controlling point of their collective prana, known as 

pranah or vital energy.  Under the influence of the resultant interior force associated with the congenial environment of 

pranah, a portion of the physical solid structure gets pulverised and transformed into a subtler factor than the 5 FFs; this 

subtler factor is ectoplasm or crude mind [6].  In this way, unit mind evolves from matter, as the origin of life; the 

mechanism of expression of life will be further elaborated later on.   

 

In the absence of the congenial environment of pranah, life does not get expressed.  Then as the exterior force dominates 

on the physical structure (under the continuing pressure of the Operative principle), a stage is reached when there is 

explosion of the physical structure.  As a result of this explosion, the physical structure gets disassociated into the five 

fundamental factors and its constituent solid structural portions explode into hot matter particles (of quark soup) which 

also contain the five fundamental factors. This explosion corresponds to the Big-bang. The hot matter particles, upon 

cooling, give rise to common particles, namely photons, neutrons, electrons and quarks.  With further cooling, photons and 

neutrons begin to react to form deuterium, an isotope of hydrogen. Afterwards, the deuterium collects protons to form a 

helium nucleus.  Then, the excess protons capture an electron to create common hydrogen.  

 

Thus this new Science Paradigm’s Cosmology theory explains (i) the formation of matter and visible universe (made up of 

the stars and planets) from explosion of the physical solid structure (ii) how the explosion occurs and (ii) what preceded 

the explosion (or Big-bang), which conventional physics is unable to provide.  An explanation is also offered for the 

formation of the invisible matter made up dark matter and dark energy. 

 

Stage 2, Cosmology, the Birth of the Universe: Following this explosion (Big-bang), nuclear matter (protons, 

neutrons, electrons and other heavier particles) comes into existence, as the universe cools with expansion. Hydrogen and 

helium nuclei are formed, and later complete atoms, eventually resulting in stars and galaxies. Thus, the universe explodes 

into existence from a space-time singularity. 

 

Now this big bang explosion of the solid segments of the physical structure, due to the resulting exterial force acting on 

the physical structure (formed from all the five fundamental factors), results in the formation of the visible universe of 

galaxies.  Likewise, from the disassociation of structures that are made up of only the other more subtler factors (such as 

the ethereal, aerial and luminous factors), we could have the development of the invisible universe of dark matter and 

dark energy, comprised of the particles associated with the first three fundamental factors. This is perhaps how the 

invisible universe comes into being, which again conventional physics is unable to explain. 

 

Stage 3, Release of Mind from Matter: In the earlier stage of the Cosmological cycle, the Cosmic mind emanates 

microvita, which can now energize matter to form ectoplasmic mind. How?  

 

As we have stated above, the five categories of elements (referred to as the 5FFs) are a spectrum of wave forms, 

characterized by their sensory attributes.  Now, working through these sensory attributes are subtle emanations of 

microvita from the Cosmic nucleus (Ref 4).  So then, following the Big-bang, the matter structure (of fundamental 

particles) also contains billions of microvita, which have both objectivity (energy) and subjectivity (consciousness).  They 

energise a disordered set of atoms (in an inorganic structure) by means of synthetic reactions, to develop an organised 

physical (organic) structure and manifest (albeit as a consequence) a biopsychic field, representing a primitive (unit) mind 

Fundamental 

Factor 

Modern Categories of Matter Associated 

Structure Particle Form Wave Form 

Ethereal Etheron Spatio-temporal wave Universe 

Aerial Neutrino Dark matter wave Galaxy 

Luminous Electron E/M wave Solar system 

Liquid Electron Electron Cloud Atom 

Solid Quark particle Quark wave Nucleus 
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Figure 3:  The figure depicts an individual 

(unit) mind in the ectoplasmic potential field of 

Consciousness.  Ideation on Consciousness has 

the effect of attracting positive microvitae, 

which causes dilation of the mind, and 

rejuvenates it. This constitutes the basis of 

psychic therapy for behavioral disorders.   

Figure 2: Emergence of a primitive mind and life-structure, 

through energization of matter by microvita. The positive 

feedback keeps the forward reaction going, causing more and 

more development of ectoplasmic mind material 

(Figure 2). As the quantum of ectoplasmic mind-

material keeps increasing, the inanimate physical 

structure concomitantly gets more and more energized 

into an animate (or life) structure, thereby providing the 

template of primitive life structures.  

 
Stage 4, Evolution:  Further development of the 

above created primitive mind of primitive organisms 

(unicellular organisms and bacteria) into more complex 

organisms and then into plants and animals, due to the 

process of unfolding (or evolution) of unit consciousness 

and development of subtler layers of mind under the 

influence of Cosmic Consciousness. To express this 

development of mind, in turn requires more and complex nervous and anatomical structures. 

 

Eventually, the mind develops into a more complex and subtle mind of a human being.  How can the human mind further 

develop so as to merge with the Consciousness (to complete the Cosmological cycle) is now explained below. 

 

II. Biopsychology 
 

As indicated above, there is an evolution of consciousness in us, which is the reason for making us conscious.     

 

Psychic Forces on the mind: There are two types of psychic forces acting on the mind of a person: a centripetal force 

towards the cosmic nucleus and a centrifugal force away from the cosmic nucleus.  The centrifugal psychic force on the 

mind is caused by its interaction with the environment, and also due to the reactive momenta of the impressions on the 

mind caused by one’s interactions and behaviour. These impressions lend a characterizing property to the mind, which 

dictates the nature of its response to the environment, in the form of its behaviour and sentiments (such as joy or sorrow, 

kindness or anger). 

 

These expressed sentiments are due to the intrinsic propensities embedded in the psychic glands or cakras (in the subtle 

body), which regulate human behaviour and also human organ function through the hormonal secretions of the endocrine 

system’s glands.  The expressed sentiments further affect the cakras (as a feedback system response), and thereby 

influence the endocrine system’s regulatory sub-stations of organs, whose main controlling station is located in the brain. 

Hence the organs also get affected by the triggered endocrine glandular hormonal responses, caused by the 

malfunctioning, sentiment-laden mental glands 

or cakras.  This then causes degeneration of the 

physical structure and ill-health  

 

Psychic Rejuvenation (by mantras):  
Mental restlessness is due to the distracting 

effects of the propensities, seeking expression 

through the sensory organs, and thereby creating 

an imbalance in the mind. Since the propensities 

(or vrttis) are associated with malfunctioning by 

the psychic glands or cakras (or chakras), one 

can regulate the expression of the vrttis, and thus 

balance the mind by regulating the glandular 

secretion, how?  By causing mental stimulation 

of these cakras, by means of (2-syllable) psychic 

(and acoustic) mantras, having the ideation of 

consciousness, we can help to overcome these propensities by dilating 

the unit mind to the cosmic mind, and thereby provide psychic 

rejuvenation. This process of concentrating on (and stimulating) the 

cakras by means of mantras, having the ideation of Consciousness, is 

called Meditation. 

 

Psychic imposition of Consciousness outlook on these cakras (or psychic glands or energy centers), by means of mantras, 

in turn draws positive microvitae, enhances the biopsychic force on the mind, and dilates the mind, as schematised in 

Figure 3. Now, when the mind gets dilated by this internal stimulation of these cakras (by means of mantras with the  

Continued on page 15 
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Prama Institute Spring 2012 
 

The Prama Institute’s Center of Neohumanist Studies (CNS) continues to grow in the direction of creating more of its own 

programs while continuing to attract a large repeat rental business from the yoga community.    

 

Additions to our own programs 

include the construction of a new 

Wellness Center that is a part of a 

global network of Ananda Marga 

Wellness Centers that started in the 

Philippines under the direction of 

Dada Dharmavedananda.  This new 

Wellness Center opening in June of 

2012 will include residential programs for individuals interested in 

holistic life style changes that include changes in their diet and 

detoxification of body and mind through the practices of fasting, steam 

baths, mud baths, asanas, meditation, chanting, journaling, hikes and 

seminars on nutrition and meditation.   Clients for this new Wellness 

Center will be able to come for individually designed residential 

programs to improve their mental and physical wellbeing.  

 

Upcoming program: Yoga Detox and Rejuvenation Retreat, with Dada Dharmavedananda and Ramesh Bjonnes,  

June 11-17, 2012. 

 

Another new Prama Institute program is Yummy Yoga, 

which combines yoga practice with learning about 

gourmet vegetarian cuisine from our stellar cooks.   The 

other popular program we offer repeatedly is the Yoga of 

Silence which has the profound effect of helping 

individuals conquer the monkey mind and reveal their 

inner most passions and break the chains of old 

attachments.  

 

There are a large number of yoga groups, yoga therapy 

organizations, healers, and community activist groups 

that continue to return yearly to an environment and staff 

at Prama that they have grown to love because we share 

the same aspirations of service to the community and 

spiritual advancement.   Some of these people have been 

instructed in Ananda Marga meditation while at Prama 

and return often for further lessons.  Those who live 

locally attend ongoing meditation classes run by the 

Prama Institute staff. 

 

This year along with expansion of programs we want to 

attract families and individuals who can contribute to our 

community and Prama Institute as a place to live and 

work.     

 

For a full listing of upcoming programs and reports of 

past events please visit:   http://pramainstitute.org/ 
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Ánanda Márga Yoga 
Academy of Argentina 
By José Luis Ferrero  
 

Due to the spreading of yoga in the west, in the last decade, more 

people are interested in learning this ancient practice. As a 

consequence, the level of highly trained instructors is on demand in 

order to teach it properly. For years, the physical part was one of the 

most widespread aspects of yoga. Many schools and different styles 

have emerged that are focused on physical practices. Beyond the great 

benefits obtained by the ásanas or physical postures, many persons 

have begun to truly understand yoga is much more than just working out, and its major potentiality remains in those 

unique spiritual and mental techniques of all around development, as well in a particular vision of the universe. Then 

began a new stage characterized by the need for well-prepared instructors to teach the philosophic and mystic aspects of 

yoga.  

 

The challenge became training as many people as possible in the deepest and subtlest aspects of yoga so they could 

transmit the physical, mental and spiritual knowledge well. In Ánanda Márga Argentina, the training of yoga teachers goes 

back to the 80’s. Several ácáryas (teachers of Ananda Marga) were devoted to this task and through their dedication and 

personal effort many yoga teachers were trained according to Ánanda Márga system. Personally, I participated as a teacher 

of some of these courses in 1985, 1986 and 2006. 

 

However, in recent years emerged the need to systematize and refine these courses to suit the new demands for excellence 

and quality of modern life. With this inspiration, we began working with Dada Ramashrayananda in 2010 in order to 

create AYAM, the Academy of Yoga of Ánanda Márga Yoga Argentina. The main objectives of this project include: 
 

1. Provide com  ehe    e t a              h    a  o a, including Spiritual Philosophy, Social Philosophy, 

Biopsychology and the fundamental principles of Neohumanism and PROUT. 

2. Train yoga teachers who are living according to the principles of yoga, and particularly of Ánanda Márga, 

teaching by their own example and conduct. 

3. Develop a common curriculum adapted to psychology and the social reality of Argentinean students, 

according to AMYA and AMGK standards. 

4. Work in coordination with acaryas from other countries, especially Brazil, to create a common curriculum and 

a South American Network of Academies of Yoga. 

5. Get the official recognition of Yoga as a science included in standard education. 
 

A very important step for us has been our Ananda Marga Gurukula affiliation, allowing us to work in coordination with 

Ananda Marga Yoga Academy of Singapore and providing to our Academy more hierarchy and the prestigious 

International AMGK support. For this achievement we got the invaluable collaboration of Dada Shankarsan'ananda, to 

whom we are deeply grateful. 

 

There is still a long way to go, that never really ends, in our pursuit of academic excellence and the best service to society. 

We hope to carry out this task with maximum efficiency, so it can be continued by those who come after us, carrying the 

universal message of Shrii P. R. Sarkar all over the world. 

 

Continued from page13 

Consciousness, Cosmology and Evolution: Unified Theory of Consciousness, Matter and Mind 
 

ideation of Consciousness, at the site of these cakras), these sentimental feelings and instincts are also controlled, and 

e e tually  et  emo e  o   eface . Th   co t  bute  to      tual   o  e  , a   e f om al o co t  but    to o e’   hy  cal 

and mental well-being and health.   
 

References: 

1. P.R. Sarkar, Idea and Ideology, Ananda Marga Publications, Tiljala, Calcutta 700039 

2. M. Towsey and D.N. Ghista, Towards a Science of Consciousness, in Biomedical and Life Physics: Proc. of Second Gauss Symposium, Munich, 2-

8 August 1993, ed Dhanjoo N. Ghista, Vieweg & Sons Verlagsgesellschaft mbH, Braunschweig/Wiesbaden, 1996 

3. M. Towsey and D.N. Ghista, The Origins of Mind, in Biomedical and Life Physics: Proc. of Second Gauss Symposium, Munich, 2-8 August 1993, 

ed Dhanjoo N. Ghista, Vieweg & Sons Verlagsgesellschaft mbH, Braunschweig/Wiesbaden, 1996 

4. PR. Sarkar, Microvitum in a nutshell, Ananda Marga Publications, Tiljala, Calcutta 700039 

5. D.N. Ghista, T. Srikanthan, M. Veezhinathan, UR. Acharya, D. Guha, Home  Healthcare   Biomedical-Engineering  and   Yoga-Science  Solutions:  

for Preventive   and    Managed,  Fitness  and  Rehabilitation  Care,  in Distributed  Diagnosis and Home  Healthcare,  eds.  Acharya  UR,  Tamura 

T,  Ng EYK,  Suri JS,   Lim CM, American Scientifc Publishers, Los Angeles, USA (Feb. 2009). 
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Prabhat Samgiit song #1 

 

bandhu he niye calo 

                             

                                 

                                 

 

O my ever companion take me along with you 

towards that fountain of effulgence. 

I cannot bear the pain of darkness any more. 

Breaking the deep slumber of darkness 

with song after song O Lord take me along. [
3
] 

 

Prabhat Samgiita Studies  
Brasil and Argentina 
By Manfred Molz 
 

Shrii Prabhat Ranjan Sarkar is the author of the 5018 musical compositions, 

called Prabhat Samgiita,    w  c  “Prabhat”   f           f           f     

        f                            “  w ”. Samgiita means the 

combination of singing (lyrics and vocal music), instrumental music, and 

dance. So, this rising of a new day poetically means a new age in the field of 

music, and specifically regarding how lyrics, music, and dance can be 

conceptualized and presented: a new inspiration in collective spirituality through the blended beauty of these art forms.[
1
] 

In the context of the profound crisis which presently humanity is facing, this message of optimism and inspiration from the 

P       S       ’                                         w  k, w  c                                          w       

new age – out of the darkness of materialism and into the light of spirituality.  

 

Since 2010, in Brasil and in Argentina there is a growing interest in Prabhat 

Samgiita, and as a result local people have started a movement whose suggested 

name is Prabhat Samgiita For All – in Portuguese and Spanish, Prabhat Samgiit 

Para Todos. Two of the main activities of this movement have been annual tours 

which go through various cities in these two countries, and classes at a distance 

(through the internet). Thus far, the person who has been the main teacher of the 

vast spectrum of knowledge related to Prabhat Samgiit is Kirit Dave, a student 

of Shrii P. R. Sarkar who received from him the special task of helping to 

disseminate this knowledge to the West. 

 

Prabhat Samgiita (PS) songs touch on a wide variety of themes, including a good 

number which are appropriate to many social occasions – and especially express a vast array of spiritual or mystic moods 

and sentiments.  The great majority of PS songs are in Bengali, a living language spoken by millions of people and the one 

closest to Sanskrit: “Ninety-three percent of the Bengali vocabulary comes from Sanskrit.” [
2
] Study of Bengali is 

advisable and almost indispensable for the true appreciation of Prabhat Samgiita. Attempts to translate literature of this 

caliber in a single way are nearly impossible. The idea behind the choice and selection of appropriate words is vital to the 

intended meaning, and is often difficult to translate.  
 

In our internet classes with Kirit, we have been learning to improve our 

pronunciation of the Bengali words. For this the lyrics in Bengali script are 

transcribed to an adapted Romanized script aimed to reflect actual 

pronunciation of the words. Every participant gets ample scope to practice 

the Bengali sounds. We study the sound carefully and then practice it. It is 

expected that gradually the students will be capable of reading the songs 

directly from the Bengali script. Besides pronunciation, we also study the 

meaning of each word, phrase, and of the song as a whole– especially its 

poetic meaning. Along this, the sentiment or sentiments (bhava) being 

expressed in the song are also explained, and the relation of these aspects of 

                       ’                                   . I        w    , 

finally we put it all together as a song with spiritual wisdom and devotional 

message.  
 

This teaching gives opportunity to people who are not native Bengali speakers, especially Westerners, to learn the correct 

Bengali pronunciation and the word by word meaning of the songs, allowing people to better grasp the poetical 

significance of the songs. This diving into the pronunciation and meaning helps us to sing better and, as we go deep into 

the meaning of each word, we also have access to the sentiments portrayed by the compositions in a wider and more 

profound manner. It represents one more loving way to connect with the Supreme Consciousness. And without all this 

w  k,    c          c         ff c        c     . S  w                  c   ’                                        
 

The PS songs introduce a new style or gharana  f k       c      “Prabhat Gharana” k      . A            ifferences to 

the other Gharana kirtans, a distinguishing feature of this new style is that the bhava (sentiment) of the lyrics contain 

direct address to the Supreme Entity w                     ’        c                   .[
4
]   Regarding this, an important 

point of the classes is the attention given to the devotional sentiment expressed in the songs and its relation to the 

             f      w          ’         . S  PS                      w  f     x                              ’  spiritual 

practices and development,                        c                                                               ’ c       

based on his or her own feelings and devotion for the Supreme Entity. That is, the people in the class are invited to present 
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comments and experiences relating to the song being studied. Invariably, people have different interpretations and 

experiences of how the song has or may have already impacted their lives in the past. It is strongly believed that PS songs 

are a very personal treasure in that what a song means and how it affects a person is a very personal inner deeper 

experience of his or her sentiments. There is no such thing as just one official interpretation or translation of the song. By 

the way, a preliminary translation to English of the lyrics of each song is given before every class. But after the song has 

            , w                                             “           ”,   c             ’              x                   

expanded in the class. 
 

Another important aspect of the classes, both virtual and in person, is the patience and love with which the teacher gives 

attention and individual care to each student in his or her learning process. So, everybody has the opportunity to progress, 

regardless of previous instruction or their developmental level. Another important detail here is that all teaching is given 

for free, as a service. 
 

In our annual PS tour we organize various activities in different cities: concerts, workshops, and retreats, and now possibly 

also concert-classes. In 2010 the cities included were São Paulo, Campinas, Porangaba, and Belmiro Braga (Master Unit 

Ananda Kiirtana), in Brasil; in 2011, São Paulo, Campinas, Belmiro Braga, and Araruama, in Brasil; and Buenos Aires, 

Córdoba, and Rosário, in Argentina. The 2012 tour is just now in full planning. 
 

In these face-to-face meetings – in the form of workshops and retreats – the 

greater focus is on the musical aspect of the PS. Many of the PS songs are 

based on tunes of Indian classical music. Hence, it is very useful to learn 

about the basics of those classical structures in order to sing the song nicely. 

So we choose to study a particular raga or melodic structure, one at a time, 

and songs based on that particular raga are selected. That is, we select the 

songs based on a common classical structure. Then, in the presential classes, 

we study the theoretical fundamentals of Indian classical music, and, more 

extensively, its practical side, beginning with the basic natural scale of seven 

musical notes, going through exercises of ragas (melodic structures) and 

talas (rhytmic patterns), and then moving to the singing of songs, with 

special attention to their various ornaments. 
 

The Prabhat Samgiita For All movement and the learning related to it follow a development vision which includes 

participation of people according to their different levels of capacity and engagement; the main objective is to prepare 

people who are capable and willing to multiply this knowledge in all its broadness.   Eventually this vision points to a 

more structured teaching/learning process that in the future we are planning will take the form of a new Prabhat Samgiita 

Academy. 
 

The musical instruments considered as basic or more important to the learning and playing of PS, because of its basis on 

Indian classical music, are the harmonium (more melodic, marking the raga) and the tabla (more rhythmic, marking the 

tala). The harmonium is pointed also as a very helpful instrument in learning to sing properly, and therefore a 

recommendation to students who wish to go deeper in learning PS is for them to acquire, or in some other way to have 

access to, the instrument. Some students already managed to fulfill this requirement. So, in the face-to-face meetings with 

the teacher, which until now focused mainly on the singing aspect, more attention will gradually be given also to 

harmonium learning. 
 

Recently an assembled group of the people who have been helping to organize activities in coordinated cooperation with the teacher 

concluded that Prabhat Samgiita is really a medium, not an end in itself. The feeling of union promoted by the collective work on this 

movement, whose center is spirituality or our devotion for the Supreme Entity, seems to us as more significant than the specific 

activity which, objectively, motivates this movement – that is, the learning and diffusion of Prabhat Samgiita. Without doubt the fact 

that we have a senior, dedicated student of Shrii P. R. Sarkar as our teacher has great importance for us because, beside his personal 

example and the teachings more directly related to PS, there is a whole lot of seemingly secondary or auxiliary teachings such as 

guidance about how to organize and do this and that – which in the end constitute a practical way of teaching and stimulating the 

development of a group working in coordinated cooperation.  I        w    ,   ’               w          z  a collective movement of 

all working unitedly.  So we conclude that the subtle, spiritual art of Prabhat Samgiita can be a special means to do service to 

humanity, therefore integrating knowledge, action, and devotion. 

  
More information about Indian classical music and Prabhat Samgiita can be found on the website: songsofprsarkar.net – which until 

now is only in English but, in the near future, will also be in Portuguese, and possibly Spanish and still other languages. 

 
References: 

[1] Kirit Dave. “Introduction to Prabhat Samgiit”. In: PS retreat booklet. July 2011. [Text available at: songsofprsarkar.net] 

[2] Prabhat  an an Sarkar. “Phonetics  Prefixes and Suffixes   iscourse   ”. In:  ar a  i i  na. 

[3] All lyrics in Romanized Bengali are available at: http://prabhatasamgiita.net/1-5018_with_dashes.htm 

[4] Kirit  ave. “A Word on  aga and Tala”. In: PS retreat booklet. July 2011. 

17



Master Unit in  
Ho Chi Minh City, Vietnam 
By Didi Ananda Carushila’ 
       

I have been working in Vietnam since 2009 where we have two Master 

Unit (eco-village) land parcels.   One is 6 hectares and the other 2 

hectares (1 hectare is equivalent to 2.4 acres).  The land parcels are 

located at Phuoc Tan, Bien Hoa City, about 1.5 hrs from Ho Chi Minh 

City. The larger plot was found in 1992 by Didi Ananda Lalita and Uma.   

Didi Ananda Sushila bought the second one nearby in 1993. Behind the 

lands there is a small river. On the larger parcel, a big lake was dug to 

preserve water. A medical house was constructed and Uma provided 

medical service to the village. A small house was also built. Fruit trees 

and Neem trees were planted.   The smaller parcel was rented out starting 

in 1998 for 12 years, till 2010.   Now both lands are still on lease for tree 

plantation. The contract will be expire October 2013. 

  

Last October 2011, we created a committee of 8 members; Tapan,  

Kumuda, Tanmaya. Kiirti, Shaunkara, Nirmala, Rajkumarii and Omkarii. 

We have a meeting twice a month regarding land development and 

project planning. We have also been contacting local resources for 

agricultural development. 

  

The Sanskrit name of our land is “Ananda Uma”.  Uma contributed a lot 

to this land, but unf  ortunately she passed away last year. In gratitude, the 

land is named "Ananda Uma". Ananda means Bliss and Uma is the name 

of  Parvati and also means “Mother" or “Lady of the Mountain" as well 

as  “tranquility” and "bright" in Sanskrit  The Vietnamese name is “Vùng 

đất Uma chân phúc”, which means Bliss land. 

  

Last November 2011, Ananda Marga held a conference with 250 people 

in attendance and we did fundraising by selling paintings and Yama-

niyama posters. We also made a leaflet and exhibition to promote the 

idea of Master Unit. We raised around $2000. This year we will built a 

house out of wood and bamboo on the larger parcel of land.  Shaunkara 

will live there with his family. 

  

We hope to get more support from members of Ananda Marga and 

develop the Master Unit to provide all possible services for the community. 

  

If you have any suggestions about Master Unit  development, or are willing to volunteer, or to lead an earth bag house 

workshop or any kind of project related to Master Unit development and if you are planning to come to Vietnam and 

interested to visit Hochiminh and our Master unit please let us know.  You are most welcome!   You may contact us (MU 

Hochiminh) by email: vdcpu@yahoo.com 

  

“Many people come here to take, let you be the one who is here to give” (Shrii P.R.Sarkar) 
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Service-Learning 
Bringing Neohumanism to Life 
with Matt Oppenheim, Ph.D 
 

Service-Learning is a teaching and learning strategy that integrates meaningful community service with 

instruction and reflection to enrich the learning experience, teach civic responsibility, and strengthen 

communities.                              National Service Learning Clearinghouse    http://www.servicelearning.org/what-is-service-learning 

 

Breaking it Down 
 

 Research and evaluation of service-learning demonstrates that students learn academic subjects more effectively, 

are more committed to graduating school, and are dedicated to a life of service through service-learning. 

 Service-learning is focused on a specific community need that is proven through research, outreach and 

collaboration with community organizations. 

 The service project integrates instruction in that it directly applies academic goals, standards and content through 

the process. 

 With reflection, students become more conscious about how the experience is affecting them, how it is impacting 

academic goals, how it affects skills such as problem solving, critical thinking and teamwork as well as how it is 

impacting the community. 

 Another goal is to teach civic responsibility, in demonstrating that students learn ways to advocate for needed 

changes, and take part in the civic process in their communities and at higher levels. 

 Finally, students strengthen community by helping others become more empowered, by drawing people together 

in collaboration, and engaging with community goals. 

 

Neohumanism and Service-Learning 
 

Neohumanism spreads the sweet touch of universal love throughout the created universe.  We bring this spirit to life when 

we build into our educational curriculum the means to make these relationships concrete through experiential learning tied 

to service.  We actually can exist in mutual love through our actions.  We address inequities, injustices and can restore our 

relationship with the environment in harmony with Neohumanistic love.  Around the world, neohumanist schools are 

realizing this mission through a wide range of service-learning projects.  More and more schools in more affluent 

countries are assisting schools and communities in countries that suffer from the lack of basic necessities. Most schools 

are realizing that their local communities, neighborhood, country and global communities are where they want to be 

engaged. 
 

For the past twelve years I have been immersed in service-learning through my role in universities, public school systems, 

and nonprofit organizations.  I see students come to life by applying their academic skills to real life challenges.  Students 

use their math skills in teaching accounting to recent immigrants.  They work with neighborhoods in creating community 

gardens, bringing communities together in supplying their own food.  They put on a play about their love of the earth and 

the protection of endangered animals for a community environmental protection program.  They apply the social justice 

value of a leader like Martin Luther King, in addressing injustices such as basic healthcare and worker rights, the right to 

fair housing, and the right to fair treatment under the court system.  Service-learning often begins with a short and easy to 

manage project.  One of my own greatest joys is to watch students lead their own classes, as they form teams and organize 

their work together.  Driven by a cause and sense of idealism and purpose, they are no longer driven to learn just to 

achieve academic goals.   
 

Service-Learning as well as nurturing Neohumanist values and principles; challenging geo-sentiment and socio-sentiment 

and expanding universal by service to our eco-systems, is also a Proutistic process.  A great way to begin a service-

learning campaign is to do a survey of local community needs and talents – P.R. Sarkar admonishes us to “get to know the 

people” and serve their needs.  It is a way of building social and political power from the grassroots.  Students realize that 

local problems are also global, as a country like the US depends on manufacturing from third world countries under 

extreme exploitation.   They become aware of the impact of Genetically Modified Food (GMO’s) and advocate for 

changes in agriculture and against the power of huge mega-corporations.  Of great importance as service-learning grows 

and expands over the years is the potential to develop regional economic, health and social development goals, and to 

unite with like-minded schools, communities and organizations.  Service-learning also teaches appreciation of diverse 

peoples and languages as students become part of a variety of communities that they might not normally be exposed to. 
 

Service-learning programs often strive to create “Servant Leaders” – students who work selflessly as leaders with the sole 

goal of helping to transform communities as they transform their own lives.  In other words, service-learning leadership 

leads to the creation of beginning “Sadvipras” – spiritual leaders who have a wide range of qualities and skills and can 

bring other people to act towards change on a number of levels.   
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As students become impassioned about issues, they find ways to work with local council members or to mount a protest if 

needed.  Often, they may hold a “teach-in” at their school, where they invite local activists and agencies to discuss 

common concerns.  They may start a cooperative at their school to develop local economics.   

 

How to Carry Out a Service-Learning Project? 
(See Service-learning Ideas on the next page) 
 

(1).   A service-learning project starts by addressing a local issue or need.  Often students may survey community members, go on a 

walkabout around the community to observe problems or issues.  
 

(2).  The teacher helps students identify academic skills to use in the process.  These projects usually help boost language and writing 

skills, but also involve math, science or social studies.  A local history project is a great way to use language art skills and history at 

the same time.   
 

(3).  When a project has been identified, then students find collaborators to work with them as partners.  One school identified the need 

to have wheel-chair ramps for disabled students.  A local architect helped students design the ramp using geometry, while construction 

workers helped them to construct several ramps. 
 

One of my favorite projects was to introduce the life and social change work of Cesar Chavez to a middle school in California.  We 

created educational kits that included a DVD about his life; a biography; wall posters and campaign pins.  Chavez led large strikes so 

farmworkers could obtain health care, affordable housing and education.  Some students helped develop signs in Spanish at worksites.  

Others developed presentations about free healthcare, legal and workplace rights.  This project culminated in a community-wide 

festival about Chavez.  A local drama troupe created a play about his life; and a unique school garden started developing with an 

outdoor theatre, sculptures and mosaic murals and extensive organic food beds.   
 

(4).  After a project is carried out, surveys and evaluations measure the success for the projects upon students learning, their 

appreciation of the world around them and their increasing commitment to education.  An evaluation of partners and those served can 

inform students about how to effectively partner with both and how to achieve the goals of the service project. 
 

(5).  Students reflect upon what they are learning and how they are developing throughout the whole project.  This may be done by 

regular journal writing and group discussions.  It may also be done through poetry or art.  Students often change from the beginning to 

the end of the project. 
 

(6).  The final step is to present and share the project to the wider community, the school and to their families, so that they can 

appreciate and understand the power and purpose of service-learning. 

 

Students become life-long service organizers and get involved in other community change 

efforts.  They often have a stronger sense of purpose and commitment in finishing school, 

and also report that they know much better how to carry out their own projects for the 

benefit of communities. They form lifelong contacts and relationships. 

 

To Color a Warrior – A Service-Learning Novel 
 

My own experience brought me to writing a book, To Color a Warrior, an adventure book 

about a young man awakening to spirituality and social change.  He had a penchant for art, 

and sat and drew what he was feeling and thinking.  On other days he rode into the 

Australian bush on his motorcycle.  After befriending a group of activist economists, they 

started an imaginative community garden, with sculptures, music and a small pond with an 

Asian bridge.  Their main crop was pumpkins, but neighbors came to plant a wide variety of 

vegetables.  After being shut down by police, the community created its own food cooperative.  One of John’s friends then 

went to Ananda Nagar in India -  a project that was developing a self-sufficient region throughout fifty-five villages.  Later 

John came to visit and became best friends with an Orangutan that had escaped from a French circus.  Projects at Ananda 

Nagar included biogas and solar energy, all levels of schooling, extensive water projects and countless cooperatives, 

animal sanctuaries and experimental agriculture.  Back in Australia, facing a large depression, John and his friends created 

a community movement, developing local cooperatives, an economic democracy movement, planting a wide variety of 

seeds, and befriending local Aborigines.   

 

This book can be purchased directly by going online to ProutResearchInst.org, and then press the Paypal button near the 

icon for the cover of the book.  The book costs $13.50, which also covers postage and handling.  I would be delighted to 

assist the development of service-learning at schools, projects and with communities around the world.  I can email The 

Prout Research Institute Service-LearningToolkit to you as a beginning.   To contact me directly, email:  

oppenm@earthlink.net or phone at 505 888 2828.  Wherever your journey takes you in service-learning, chances are that 

you will make selfless service an active part of your life; it may become a career goal, or you may use your blossoming 

skills in music, art, science, math or history in developing projects for your community or for the world.  Chances are that 

you will find many people who are excited to work with you in changing the world. 
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Service-Learning Ideas 
From The Prout Research Institute Service-learning Toolkit 

 

1. Sparking Ideas & Meeting Needs 

 

Issues Wall:  Students post newspaper articles, 

graphics, drawings, essays and internet searches on a 

wall in the classroom about passionate issues. Then 

they discuss priority areas to develop a project. 

 

Teach-in:  Students identify community partners and 

local experts to offer dialogues and presentations across 

the campus on priority issues. Students meet together 

in setting goals for a service-learning process. 

 

2.  Planning 

A bus tour allows you to see alley ways that need 

clean-up; rivers that need reforestation; areas of 

dilapidated buildings; as well as inspiring sites such as 

a great community center, an organic farm, a great 

sports facility, etc.   

 

3.  Addressing Academic & Other Competencies 

4.  Partner Collaboration 

 

Portfolios:  Each student in collaboration with the 

teacher compiles a portfolio that may contain:  

1. Journal writing reflecting on all aspects of the 

project. 

2. Planning notes and charts 

3. Photographs of projects 

4. Letters from those served 

5. Research notes or print-outs 

6. Evaluations and Observations 

7. Final Presentations 

 

Partner Informed Process:   

1. Observations of teamwork, problem solving and 

critical thinking skills 

2. Feedback from clients and co-workers 

3. Evaluation of project from the point of view of 

partner 

 

5.  Reflection in Service-Learning. 
 

Reflection can occur through free form writing for 

students who learn best without structure or directed 

writing with prompts and questions about the service-

learning experience for students who thrive with 

structure. Students reflect in groups along with teacher 

and partner groups or can paint murals, dance or 

develop a drama. 

 
I learned what it meant to look at an issue and break it 

down, to see the inter-connectedness and the complexity of 

an issue such as homelessness, to brainstorm and initiate 

strategies that addressed root causes and to avoid slapping a 

“Band-Aid” on symptoms.  -  College Student 

 

 

6.  The stages of civic engagement & social justice 

about toxic waste 

 

•Students used their science skills to investigate toxic 

waste at a public dump. 

•Students surveyed the community to understand the 

impact of the site on human health. 

•Students developed a presentation on their findings to 

the local community and the city council. 

•The city council agreed to investigate the site. 

•The increased awareness of the project in the 

community led to protests to close down the site. 

•Student presentations led to a study of the correlation 

between lower income sites and the larger issue of 

toxic waste, lack of tree cover, park space, and open 

space across communities. 

 

7.  Evaluation:  Student Service-Learning Survey 

 

Questions will help students think about their service 

learning experience, and if it made a difference in their 

life and in the lives of others. So it assists planning for 

the next service-learning project and convinces 

supporters of the benefits.            
 

Students, please circle the most accurate response. 

4= Very much 3=Some  2=not much    1=Not at all 

  

1. I provided a needed service to the community. 

  1 2 3 4 

2. Now I think and care more about other people.

   1 2 3 4 

3. I got to know the underlying causes and problems 

behind the issue that we addressed.  

  1 2 3 4  

4. I feel more positive about others.  

  1 2 3 4 

5. My writing and reading skills improved in the 

process.  

  1 2 3 4 

6. I know how to work with and help people who are 

different from me.   

1 2 3 4 

8.  Celebration and Presentation 

 

•Presentations & Celebrations are a demonstration of 

what was learned in the service-learning project.  They 

may include reflections, photos of the project, letters 

from program participants, or digital films.  

 

•Presentations & Celebrations may represent advocacy 

for a needed civic engagement project and can be held 

in a public place, or presented at a local city council 

meeting or at a conference.  They may also be 

combined with a community festival.       
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Objectives for a Nature Awareness Program 

 
• To give children the opportunity to interact with nature 

• To allow children to exercise their natural sense of wonder 

and love for nature 

• To reinforce and support children’s natural sense of 

wonder and love for nature so that it will be alive 

throughout their lives 

 

Nature Awareness Skills 
• Look closely 

• Listen closely 

• Smell closely 

• Walk softly 

• Quiet mind and voice 

• Feel nature’s touch 

• Love nature 

 

Look Closely Activities 
• Look closely: by putting your eyes very close, using “ant 

eyes” (magnifying glasses) 

• Look closely for something far away, using “owl eyes” 

(finger circled around eye or toilet paper tube binoculars): 

tree, mountain, bird, cloud 

• Look for things that change: cloud shapes, light patterns, 

bubbles, etc. 

• Look for: shapes, colors, giant, tiny, light patterns, 

shadows, bubbles, waves, floating, flying, etc. 

 • Look for something that: is beautiful or wonderful, makes 

you feel happy or excited, you really like. 

 • Look from different viewpoints: standing, crawling, lying 

on your back or belly, upside down. 

 

Listen Closely Activities 
• Listen with little ears and big ears; compare the difference 

• Listen to natural sounds: count, compare soft/loud 

• Listen to nature’s songs and music: bird songs, blowing 

wind, water (flowing, bubbles, waterfalls, waves, splash: 

gurgle, blub blub) 

 

Smell Closely Activities 
• Plants: flowers, leaves, trees 

• Weather: rain, snow, breezes 

• Earth: soil, compost, clay, sand, rocks 

• Animals and bugs 

 

Walk Softly Activities 
• Moccasin walk: walk so softly and quietly you hardly 

make a sound  

• Walk softly so you don’t step on any bugs or break any 

plants 

• Critter crawl: walk on all fours like a cat sneaking up on a 

mouse 

 

Quiet Mind and Voice Activities 
• Clear your mind: let go of all thoughts except what you are 

seeing and feeling now in nature 

• Zip your lips: no sounds from your mouth 

• Listen to the inner voice in your head: use your mute 

button to turn it off when you want to 

• Quiet your thoughts by watching nature: flowing water, 

clouds, the tops of trees while lying on your back, birds at a 

feeder 

• Just sit still and be a tree  

• Find your special place 

 

The Story of  
Harmony Home Nature  

Arts Camp 
By Ruai (Rekha) Gregory, M.A. 
Instructor, Early Childhood Education, Blue 

Mountain Community College 
rgregory@bluecc.edu 
 

My husband, Forest (Viira Bhadra), and I began our summer 

Nature Camp program for 4-11 year olds at our home in 

northeast Oregon in 2000.  We had built and maintained a 

beautiful nature trail system on our 15 acres that we decided to 

share with children.  Our backgrounds in education (including 

Neohumanist Education and Waldorf) combined with Forest’s 

experience in forestry provided the foundation for our 

program.  However, as these things often do, circumstances, 

children’s responses and the land itself have assisted greatly in 

its evolution. 

 

We have found that children’s innate love of the natural world 

is heightened and encouraged in our environment, and the 

relationship they form with nature is potentially life long.  For 

example, during the rest of the year, Nature Camp children 

will often stop me on the street to ask how “grandma tree” is 

doing, or how our waterfall survived the flood conditions. 

Speaking of “off season”, we have also sponsored a snowshoe 

field trip for the local school’s physical education classes, and 

have aligned with Winter Wildlands Alliance’s Snow School 

program (http://www.snowschool.org/snow/indexa.htm). The 

High School’s Environmental Science class has also visited 

several times. 
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Feel Nature’s Touch Activities 
• Feel with your whole body: hands, feet, skin, hair (sun or 

rain on your face, wind blowing your hair, the earth under 

your feet) 

• Feel temperature changes -- hot/warm and cold/cool: 

rocks, soil, water, wind (the coolness of the shade and the 

warmth of the sun) 

• Feel textures: smooth, rough, bumpy, sticky, sharp, soft, 

hard, fuzzy (e.g. the bark of a tree: smooth, rough, cool, 

warm) 

 

Love Nature Activities 
• Fill your heart with love for nature 

• Send out thoughts of love for nature: love the singing 

birds, trees, flowers, bugs, wind, water  

• Give thanks to nature: the earth, trees, sun, water, birds, 

flowers, etc. 

• Hug a tree, kiss a flower, carefully catch a bug and let it 

go 

• Help nature: plant flower seeds, put up a bird feeder, 

water a plant, brush your cat or dog, recycle, pick up litter 

• Be a Keeper of the Earth 

 

Sample Nature Arts Camp Daily Schedule 
Location: outdoors 

8:30    arrival: meet and greet, explore nature table, books, 

instruments, games 

8:45    circle time: nature songs; discuss plans for the day; 

practice skills 

9:00    bathroom break, garden inspection, then -- out on 

the trail!  

10:00  snack time on the trail (snack is provided by us, and 

children bring their own water bottles in their backpacks) 

11:15  story time (on the trail or back at camp in the tipi) 

11:30  arts/crafts time 

12:00  departure 

 

Places to explore and enjoy nature: 
• Undisturbed natural settings: forests, mountains, lakes, 

creeks, etc. 

• Your backyard and garden 

• Neighborhood parks, ponds, empty lots 

• Outdoor observations: changing weather, clouds, wind, 

stars, birds, trees, bugs, etc. 

• Indoors: terrariums, aquariums, nature boxes, windows; 

nature videos, photos, books and stories 

• Healthy tip: be sure children get outside every day, 

regardless of the weather.  Educate parents to send 

appropriate clothing for all seasons. 

 

Children become what they are surrounded by.  Being 

surrounded by the beauty of nature invites feelings of 

amazement, wonder and love for the natural world. 

A child that loves and enjoys nature is a healthier and 

happier child. 

Another observation we’ve made is that “simpler is better”.  

You’ll see in the sidebar how the concepts we include with 

children are all about nature appreciation.  The science 

information is there, but is not the primary reason we’re out 

there.  Our trails include creek, wetlands, grasslands, rocky 

hillsides and forests.  National Forest Service land borders us 

too, so we are able to lead extensive hikes too.  We name all 

our trails and many of the features on them, e.g. the “Big Tree    
Trail” features Grandma and Grandpa Trees (the largest 

Ponderosa pines) and the Vanilla Treehouse has a very 

fragrant tree.  We have a “Secret Waterfall” and a “Rocky 

Road” trail. There’s the “Pretzel” and “Squeeze Me” trees, 

and the “Hot Lava” trail has many volcanic rocks.  There are 

“bug boards” along many of the trails to look under, and of 

course, the observant children notice many of the changes that 

happen each year, such as creek flooding, fallen trees and new 

bird’s nests. 

 

Our classes are typically one week long, meet in the 

mornings, with the 8-11 year olds having a camp out on the 

last day, which is often timed around the August Perseid 

meteor showers. 

 

We offered the program as part of an array of summer art 

courses in our area, sponsored by a local nonprofit arts 

organization.  I coordinated the whole “Art Camp” program 

the first few years, keeping tuition costs low by 

supplementing with a variety of county, state and local 

foundation grants.  These were easy funds to qualify for, since 

our area is quite remote, with very few children’s recreational 

activities available. Many artists live here, attracted by the 

beautiful surroundings, and were recruited to teach classes.  

Our enrollment and enthusiastic responses the first year really 

exceeded our expectations, and the program has established 

its success throughout the years. 

 

In the course of planning and implementing our Nature 

Camps, we became aware of the growing movement, inspired 

by the book Last Child in the Woods: Saving our Children 

from Nature-Deficit Disorder, by journalist Richard Louv, 

(published in 2005 and in a new edition in 2008, by 

Algonquin Books, Chapel Hill), to address and remedy the 

worldwide disconnection of children from nature and natural 

settings.  We attended the first World Forum on “Connecting 

Children With Nature” at Arbor Day Farm in Nebraska City, 

Nebraska, which included speakers and participants from 

many disciplines: education, recreation, city and landscape 

planning and business. The following link:  

http://worldforumfoundation.org/wf/wp/about-us/history-and-

past-events/2006-working-forum-on-nature-education/ 

describes the event and is part of the larger World Forum 

website.  Arbor Day Farm also has developed their “Nature 

Explore” outdoor classroom program (visit 
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http://www.arborday.org/explore/ ) to include many resources and a 

certification system that will assist children’s programs in creating their own 

nature-friendly learning environments. 

 

One result of our involvement in the World Forum was that we developed a 

workshop about our Nature Arts Camp program which we were invited to 

present at the Oregon Association of Child Care Directors Conference, which 

featured other speakers on the “Children and Nature” theme.  We have since 

presented at numerous early education conferences, and our workshop became a 

“level 2” professional development course (part of Oregon’s career 

development system for early childhood teachers.  See 

http://centerline.pdx.edu/ for more information).   Various interns and student 

teachers have visited and studied with us, usually after attending a workshop 

or one of my college classes.  I have found that I not only include aspects of 

neohumanistic education in all classes I teach, but also the latest information 

on including nature in any children’s school or program.  

I presented an inservice training to the staff at New Day School in Portland, 

and advised Didi Anandalalita at Ananda Dhiira master unit about strategies 

for developing and using the nature trails there for children’s activities.  She 

then visited our Nature Camp during the older children’s program. 

 

Two of our Nature Camp “graduates” have become camp counselors! As soon 

as Devin, who came every summer, became 12, he asked if he could be an 

assistant.  This summer will be his third, working with the youngest group.  He 

is a fine team member.  Elise has worked with all the groups for the last five 

years and will soon head for college.  We also began taking 12-16 year olds on 

challenging hikes into the mountains, and last year we launched “Nature Camp 

for the Young at Heart”, which is a morning of hiking and other nature based 

activities for adults. 

 

The very newest development is the “Science and Nature With Young 

Children” college class! I just completed the first online 3 credit class group, 

and the response was simply fantastic.  We used Last Child in the Woods and 

Discovering Nature With Young Children  (by Worth and Chalufour) as texts, 

along with many online resources. The students developed curriculum, 

attended field trips and created beautiful environments. Most of them intend to 

keep in touch via a listserv regarding their ongoing projects!  

 

I plan to attend a “Leadership Seminar” at Arbor Day Farm this summer, which 

will provide training and networking for people developing similar classes at 

the college level, along with others who are actively advocating for nature education opportunities.  This has been an 

incredibly inspiring experience.   

 

A Bibliography of Nature Education Resources is available by writing to amgk.liaison@gurukul.edu  
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Finding Relationship as a Base for  
Neohumanist Classroom Practice 
By Dr. Marcus Bussey  
 

“Science is the search for the external order in our 

world and spirituality is the search for the inner order 

within consciousness. They share the objective of 

searching for truth”
i
 

 

Neohumanism is about our relationship with the world; 

or, to be more specific, about developing our relationship 

with the world. It provides a spiritual basis for thinking 

about life and its priorities. It is pragmatic in nature 

because it looks at the relationship between spirituality 

and science as beautifully articulated by Gallegos Nava 

above and explores the ground between science and 

spirit; matter and soul. Modern life tends to diminish our 

relationship with the world; to make it functional and 

rule based. Meaningful relationships take us beyond 

transactional and functional interactions. Neohumanism 

has a powerful educational agenda and offers us rich 

futures because learning happens as a result of 

relationship. 

 

Education is a structured expression of relationship. If 

our relational awareness is shallow, if our experience of 

life is shallow, then our learning will also be shallow. To 

educate for relationship requires us as teachers to explore 

relational depth. There is no way around this. As we 

explore relationship we discover respect and dialogue in 

which the encounter with an ‘other’ expands us. All such 

encounters with another – be it a rock, tree, human being 

– imply risk because dialogue and expansion bring 

change to our core self. This change can threaten our 

fragile modern identity. Neohumanism helps us 

overcome this fear of relationship by developing a sense 

of love for all. The mantra baba nam kevalam (love is all 

there is) is the basis for all Neohumanist educational 

work. It is amazing to think that an entire curriculum can 

be captured in such a simple formula! 

 

Because modern education is implicitly about control of 

the world around each isolated ego it is based on fear. To 

have no control is a terrifying thing for a modern mind. 

So, many lessons we as teachers have learned in our 

education need to be unlearned. First of all we need to 

rethink what it means to be in a classroom with others. 

Are we to be dominators or co-creators? Are we a 

general or a partner? Neohumanism, as a relational 

approach to learning, requires we think about authority 

and how to express this in a way that truly empowers 

others. Secondly, we need to explore pathways to 

authority that grows from within – from relationship – 

rather than from without through the imposition of one 

will over another. Relational authority is based on love. 

Love is based on trust and this grows out of respect. To 

respect a co-learner, to see them as whole and as the best 

they are, is the first gift of a Neohumanist to another 

being. 

 

Neohumanism is the 

philosophy of 

Ananda Marga but 

its expression is 

common to all deep 

spiritual movements because the spirit does not 

recognise any ‘ism’. It leaps above dogma and blind 

‘faith for faith’s sake’. Spirituality is in fact a form of 

inquiry. It is the most fundamental form of inquiry as it 

starts at relationship and seeks to understand how we are 

all connected. This seeking is based on the yearning of 

the human spirit to know. We seek to know how we are 

related and to understand why we keep coming back to 

relating. Without relationship there is no us; no me; no 

you – there is in fact nothing outside of relationship. 

This is a deep spiritual law that is largely ignored by 

modern education. Many deep thinkers recognise this 

omission and we, as teachers committed to relationship, 

are all involved in a major experiment to bring 

relationship back into education. Neohumanist schools 

are part of this experiment – we have our own set of 

tools and practices that help us begin to understand 

relationship.  

 

It helps however to start thinking about what it means to 

be a Neohumanist teacher by exploring the work of deep 

souls who are sharing this journey but have not heard of 

Neohumanism. It helps because these souls have 

identified profound truths about relationship and learning 

and they began from where we stand today. There are 

many who we can turn to but the first is the wonderful 

educator/guide/soul Parker Palmer. 

 

In a beautiful article he wrote entitled “The Grace of 

Great Things”
ii
  he talks about the sacred in education. 

Can you imagine that – the audacity to think about the 

sacred in education! He is quite candid and states that his 

coming to the sacred grew out of years of painful 

depression. The world for him was grey, flat uninspired 

– in short, it was de-sacralised! A world without spirit is 

a terrible place to find oneself in, for Parker it nearly 

broke his mind and heart. Yet he woke up when he 

experienced the sacred first hand – a voice said to him in 

the midst of his despair and pain “I love you, Parker”. 

 

He writes: 

“That experience opened me to the definition of sacred 

that I want to explore. It is a very simple definition” The 

sacred is that which is worthy of respect. As soon as we 

understand this, then we see that the sacred is 

everywhere. There is nothing – in its undistorted form, 

rightly conceived and understood – that is not worthy of 

respect.”  

 

“So the first thing that a people who know the sacred 

would know in education is the precious otherness of 
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things of the world…The second thing that such a people 

would know is the precious inwardness of the things of 

the world.”  

 

“Third, by recovering the sacred, we might recover our 

sense of community with each other and with all 

creation…”  

 

“Fourth, if we recover a sense of the sacred, we will 

recover the humility that makes teaching and learning 

possible.”  

 

“Finally, if we recover our sense of the sacred, we could 

recover our capacity for wonder and surprise, essential 

qualities in education.”  

 

Now ‘voices’ come in many forms. Children often speak 

as a vehicle for our greater understanding. The thing is to 

understand that you do not have to be ‘special’ to hear 

voices or to experience the sacred. It is everyone’s birth 

right. We have unlearned how to hear and see the sacred. 

We are born embedded in a great field of relationship 

and we are taught to disassociate from the field in order 

to become whole individuals. Yet by striving for this 

wholeness in splendid isolation we lose it! 

 

Jeremy Hayward is clear about this. In a paper he wrote 

called “Unlearning to See the Sacred”
iii
 he makes the 

following point: 
  

“We grow up to perceive certain things and not to 

perceive other things. And what we can and cannot 

perceive depends to a surprisingly large extent on what 

we believe: on our vision of our world and what it is 

made of.”  

 

So the question is “What do we believe?” That is a big 

question and I think we are always re-negotiating the 

answer. What do we believe about this world? Is it more 

than matter? What evidence do we have? What 

experiences have we had that validate our answer? How 

do we feel when we ‘believe’ this? Etc… Now we must 

remember that a belief is only a thought we repeat over 

and over again. To move beyond belief to a deep 

understanding requires experience. So most days we 

experience the world as matter. We do so because we do 

not look beyond it. We have unlearnt to see the world as 

sacred.  Hayward makes this point beautifully when he 

says: 

 

“Suppose you go for a walk next week, say Monday at 

five o’clock, after you leave work. Go for a walk, stop in 

front of a rock, and ask yourself, “Is this rock sacred?” 

Your thinking might say, “Of course. I agreed with 

everything in that nice little book.” But what will your 

body say? What will the cells of your body say? How 

will your body vibrate to that rock? How will your heart 

feel the rock? This is the real question.”  

 

Now this point may seem both prosaic and theoretical, 

but really it requires us to think and act and be in a very 

different way when we are in the classroom, outside the 

classroom, at home, in the bathroom, in the shops. It 

requires something more of us and this is challenging 

because we are, for the most part, pretty happy with 

ourselves. We have reached some kind of working 

compromise with existence and this thing we call 

identity. To push into the sacred threatens us because 

when we come to the sacred, to the relationship and 

respect that lies at the heart of the sacred we are exposed. 

There is no hiding in this place. We must rise to meet it. 

 

Everything changes, and keeps changing, when we let 

the sacred in. And it all starts at home base with us: each 

individual has to take the same journey even though the 

terrain will be unique. This is a journey of 

consciousness. It involves us becoming aware. We start 

to wake up to ourselves. There is no going back when we 

start this journey. When we begin to recognise ourselves 

‘in relationship’ everything changes. We find that 

respect at the heart of the sacred. 

 

Immediately we are confronted with relationship and an 

extended set of ethical dilemmas. For instance, how do 

we negotiate our relationship with our own bodies? If 

our bodies are sacred, as a spiritual vision of life would 

assert, how do we treat our own bodies with respect? 

What are the implications of this for us? Similarly, if we 

see our minds as sacred we must ask, how do we respect 

our minds? What do we put in our minds? Then of 

course we must ask the same questions for others. The 

nature of teaching is not to preach this, but to enact it. To 

enact relationship means we must feel it in every cell of 

our being. This is where the curriculum starts! 

 

Rachael Kessler sums this up as: “We teach who we 

are”. In a great article called Soul of Students, Soul of 

Teachers
iv
 she points out: 

 

“…beyond technique, conceptual understanding, and 

curriculum, the most effective teaching also includes the 

quality of our own presence – what is commonly known 

in our profession as modeling”  

 

Kessler’s work has focused on how to ground ourselves 

so that we can be aware of relationship. She focuses on 

silence, openness, listening, joy, creativity, trust, care, 

presence and patience, meaning and purpose. This is a 

great list and is an invitation for us to explore our 

teaching through our connection to our inner world 

where purpose, strength and personal power well up as if 

by magic. 

 

Hayward argues that we attract protective entities when 

we turn to what we truly love in life, seeing all 

connected, and set out on the journey to become our 

potential: 

 

“Recognize that our world is imbued with living vital 

energy, through and through. Appreciate this, join in 

this, be part of this living world – and then you will 

begin to attract the dralas [protective spirits in Tibetan 

Buddhism]. Appreciate time, the sacredness of time, 

moments in time. Appreciate place, or space – place is 

the relativity of space. Appreciate passion – whatever  

Continued on page 29 
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Overview from Marcus: 
 

1.  Take teaching personally – start with 
who you are today but grow your potential 

and share the joy and struggle of this 
2.  Find time to be still every day 

3.  Find connections (relationships) in 
everything 

4.  Teacher as Bridge builder between the 
present and a desired 

‘spiritual/Neohumanist’ future 
5.  Teachers are scholars – reflect on 

practice personally, seek out peers to share 
and reflect, look to a supporting body of 
literature, scan your culture to find new 

developments beyond education that feed 
consciousness growth 

6.  Neohumanism is philosophical in form; 
revolutionary in spirit; spiritual in 

orientation 
7.  Do not rush teaching/learning – allow 
time for ‘slow education’ – this creates 

space for reflection, dreaming and 
discovery 

8.  Link personal passions to our teaching 
practice 

9.  Do not be afraid to experiment 
10.  Love what you do and it will work 

11.  Be prepared to make mistakes 
12.  Develop confidence by exploring 

Neohumanism – ie become strong through 
knowledge of and participation in the 
neohumanist intellectual and practical 

history to date 
13.  Share resources and experiences 

14.  Meet regularly to refresh inspiration 
and encourage one another 

15.  Do not separate emotions and head in 
learning 

16.  Understand that spirituality is a form of 
inquiry that can be assessed by its effects – 
ie it is like science in that it can be tested, 

reviewed, shared 
17.  Practice deep listening 

18.  Understand that the principle of 
relationship (aka Universalism) has ethical 
implications which flow into our teaching 

19.  Neohumanism is an intercultural 
conversation which draws on Eastern 

Tantric cosmology and integrates this (in 
the Australian context) with Western 

pedagogical practices 
20.  There is an inner-outer dimension to all 

teaching – we need to find alignment 
with/between the inner and outer 

 

In-Service Workshop 
The River School, Maleny Australia 
By Dr. Marcus Bussey 
 

An In Service Workshop was held at The River School at the 

beginning of the school year, on January  17
th
 2012 by Dr. Marcus 

Bussey.    The objectives of the workshop were to begin to reflect on 

what it is that constitutes Neohumanism and Neohumanist Education, 

to distil principles and work towards concrete curricula expression of 

these principles and to begin to make a data base of Neohumanist 

objectives, indicators and actions  

 

The teachers each made a statement about their personal passions. 

Some brought these into their teaching but others left them open. This 

was very moving and created a wonderful and trusting space for the 

rest of the workshop. 

 

Teachers were each given a copy of the online document “Finding 

Relationship as a base for Neohumanist Classroom Practice”.  (see 

page 25 in this newsletter).   They all read individually and marked 

elements from the reading that they found relevant to their teaching. 

 

Teachers formed groups based on a disciplinary interest, Numeracy, 

Science, Literacy and the Arts, and distilled key features of 

Neohumanism.   Then they looked for effects of these principles. This 

was done on the premise that all concepts have ‘effects’ – or as Sarkar 

would frame it – “Life is an ideological flow” 

 

Over lunch the material generated through this discussion was 

synthesised into a single document by Marcus and given back to the 

teachers for the afternoon session. 

 

Marcus gave an overview of neohumanist Cosmology via a discussion 

of the Brahma Chakra cycle. He introduced the concept of microvita 

and suggested that meditation generated positive microvita which can 

impact on classroom practice. 

  

The final session was a discussion on what to do in the classroom to 

implement aspects of the structure staff had identified. This discussion 

was based around Lower and Upper primary division and also a 

separate group for Specialist teachers. 

 

The workshop closed with a general discussion that identified key 

features of Neohumanist learning and its implications for classroom 

practice. Marcus reminded all that teachers were also scholars and that 

they needed to stay alive to thinking in the areas of holistic education, 

neohumanist education and reflective classroom practice. The place to 

begin is in staff meetings and in making time to read and reflect. The 

school can support this 

by creating a NHE hub 

where resources and 

lesson plans etc are 

stored for teachers. 

Neohumanist schools are 

part of a global 

movement away from 

materialism towards 

deeper consciousness. All 

staff were excited by this 

prospect. 
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The Transference of Consciousness 
through Storytelling 
by Tang Taminga 

 
‘What is truer than the truth? A story!’- Jewish saying 
 

For the past fifteen years, storytelling has been the mainstay of my 

teaching practice. I enjoy it and the children love it too. When I started I 

made big books without words. Each book usually had eight simple 

drawings, with which I could tell the story. When I found that the children 

had sufficient language skills I would reduce the visual cues, and use 

simpler props made out of paper. This saved me my preparation time. 

 

Throughout all these years I have tried to understand why children (and 

adults) love stories so much. Here I offer a small part of my reflections. 

 

We think in Stories 
 
One reason is that stories are the natural way of how our brain works to 

understand reality. In fact even scientists see science as a form of 

storytelling, of interpreting some aspects of our environment.  Stories are 

also how we explain things to ourselves and integrate the feedback we get 

from the different parts of our brains: the feeling, the thinking, the 

impulsive part. Stories help us maintain our sense of self. Anthropologists 

believe that as Homo sapiens developed tools, made fire they also learned 

to think in stories as a means to deal with the increasing complexity of 

their lives. Stories keep us sane. But there is more! 

 

Stories and Community 
 
Stories not only integrate individuals, but communities as well. A group’s 

coherence develops because we share the same stories (culture/ history). 

In a class room setting, stories create community by entraining the 

storyteller’s and the listeners’ brains. Neuro-science research on the 

impact of storytelling found that storytellers and listeners have the same 

areas of their brains light up at the same times. There is a transference of 

consciousness going on and this continues for some time after the story. 

The dictum ‘I think, so I am’ becomes ‘We think  – so we are.’ The 

shared journey of experiencing a story well told brings people together. 

But there is more! 

 

Storytelling and Learning 
 
Facts learned in the context of stories are retained better than through any 

other means, according to research, the reason being that there is a much 

deeper emotional involvement. In an experiment three classes got the 

same story: one class got to read it, a second class watched a video of the 

story and a third class was told the story in a dramatic and lively way. 

After a month, the children were asked about the story. The first group 

had totally forgotten about the contents of the story. The group that had 

watched the video could recall all the details very clearly, but the third 

group remembered all the details plus was emotionally expressive, 

opinionated about the contents and characters. 

 

For this reason, storytelling is not a waste of time, or a form of 

entertainment, it should be considered the one way to get kids to love to 

learn. But there is more! 
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Storytelling Builds Logical Thinking Skills 
 
Research shows that children who in their formative years got to hear many stories had better math skills than those kids 

who were brought up without stories. Stories develop not only logical thinking skills, but also a love for literature and 

writing. In addition the listening abilities of children brought up with stories are far superior than of those brought up on 

mainly TV. In my experience, storytelling is probably the one neglected item in educational reform that gets the least 

attention while it is possibly the most effective game changer of all ideas offered! But there is still more! 

 

Storytelling is Magical 
 
The final and for me most convincing argument of the benefits of storytelling in the classroom is that it is so magical. 

Stories take a piece of daily reality and transform it into a world of fantasy and dreams where we learn to discover its 

beauty and sweetness. Stories help us see our deepest humanity through the emotions of empathy. Storytelling for both the 

storyteller and the listener can be a journey to awakening. That Isak Dinesen said “You are stories.” should alert us to the 

value and importance of storytelling especially in the 

Neohumanist tradition. Without stories we can’t build our 

children’s character and vision. Not only that, we would lose our 

own! And that’s the end of this story! 

 

The NHE community in Taiwan has organized a six month 

storytelling training program for English teachers in two 

locations: Taichung and Taipei, with over 60 teachers attending 

the monthly workshops. In these programs we share stories and 

make props so that the teachers can return to their work with new 

tools for touching their students’ hearts. As the course is 

approaching its end, they requested to continue these monthly 

programs. As part of the workshop they also learn kids yoga and 

QTE (Quiet Time). 

 

 

Continued from page 26:  Finding Relationship as a 

Base for Neohumanist Classroom Practice 

your passion, whatever you love. First find what you 

love; and then do it, whatever it is. You won’t harm 

anyone or anything if you actually love. Find your 

passion, express it, and that way you will attract the 

muses, the gods and goddesses of creativity.”  

 

This is a powerful message. So what holds us back? 

Usually it is fear of becoming vulnerable. We have 

invested our lifetimes in managing to appear 

invulnerable, secure, stable, strong. This act is a belief 

that we have chanted to ourselves over and over again: 

the mantra of identity is our greatest addiction and the 

drug is fear. To accept relationship via the sacred is to 

accept vulnerability. Ironically it is also to accept our 

personal power. This also means to accept responsibility 

for the world we live in! Maryanne Williamson gave this 

insight powerful expression when she noted: 
 

“Our deepest fear is not that we are inadequate. Our 

deepest fear is that we are powerful beyond measure. It 

is our light, not our darkness that most frightens us. We 

ask ourselves, Who am I to be brilliant, gorgeous, 

talented, fabulous? Actually, who are you not to be? You 

are a child of God. Your playing small does not serve the 

world. There is nothing enlightened about shrinking so 

that other people won't feel insecure around you. We are 

all meant to shine, as children do. We were born to make 

manifest the glory of God that is within us. It's not just in 

some of us; it's in everyone. And as we let our own light 

shine, we unconsciously give other people permission to 

do the same. As we are liberated from our own fear, our 

presence automatically liberates others.”  

 

Neohumanism is a call to step into this role but not in 

isolation but in community because when we accept 

relationship we accept love and understand that we are 

not alone. That as Prabhat Rainjan Sarkar points out: 

“The force that guides the stars guides you too”! 

 
 
 
 

1 Nava, R. G. (2001), Holistic Education: Pedagogy of Universal Love. Brandon, VT: Foundation for Educational Renewal 
1
 Palmer, Parker (1999), “The Grace of Great Things” in The Heart of Learning – Spirituality in Education, edited by Steven Glazer 

1
 Hayward, Jeremy  (1999),“Unlearning to See the Sacred”  in The Heart of Learning – Spirituality in Education, edited by Steven Glazer 

1
 Kessler,  Rachael, (2001) “Soul of Students, Soul of Teachers”, Schools with Spirit Nurturing the  Inner  Lives of   

Children and Teachers, edited by, Linda Lantieri, Beacon Press, Boston 
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Spiritual Guidance and its Communication 
Teacher Training in Den Bosch, Netherland 
February 23-25, 2012 
Report by Didi Ananda Devapriya  
 

The Zonnelicht school in Den Bosch Netherlands, directed by Jolanda 

Koning, held its annual teacher training, February 23-25 centering around 

the theme "Spiritual Guidance and its Communication."    Besides the 

teachers from from Zonnelicht,  attendees included Tatjana Popov, director 

of  Sunshine school in Switzerland and one of her teachers, as well as Didi 

Ananda Devapriya with Larisa, the director of the Romanian Fountain of 

Hope program, who was grateful for the sponsorship offered by Zonnelicht 

that made it possible for her to attend.  
 

The program began with a keynote address by Dada Pranakrsnanada on the training's main theme, discussing the 

increasingly important role of spirituality in the whole world as it becomes more commonly perceived and accepted as not 

necessarily identified with religion. He also encouraged teachers to learn to find this spiritual balance in order to be able to 

transmit it to the children. The lecture was followed by a lively series of cooperative trust games.   
 

Other programs included a presentation on "Secrets of Yoga for Increasing your Vitality" by Didi Ananda Devapriya, 

reviewing the different natural forces found in different foods, as well as optimizing energy through the therapeutic use of 

sunlight, water, asanas and other yogic lifestyle practices.  Didi Ananda Devapriya also gave an interactive workshop on 

"Circle Time Elements," assisting participants in identifying the various key elements of a satisfying circle time 

experience according to the following structure:  preparation, quiet time, and wisdom acquisition. Jolanda , Tatjana and 

Didi led group discussions on "Daily Spiritual Communication - practicing language in relation to children, parents and 

colleagues."  Tatjana’s session had a unique focus on how to recognize the manifestations of the 5 basic elements of ether, 

air, fire, water, and matter when relating to children and parents.  There was also a session led Jolanda about aesthetic 

considerations in organizing classroom space.  
 

The evening session on the first day was a welcome and refreshing creative break, in which participants selected a small 

model tree to draw or paint, and then the instructor helped to reveal the meaning of the artwork.   There were also two 

evening yoga classes led by Didi Ananda Devapriya to help participates to recharge and refresh their energy.   
 

Didi Ananda Bhadra gave a presentation on "Guiding Children in Neohumanist Education", reflecting on both the verbal 

and nonverbal aspects of communication and guidance when educating children.  
 

The program ended on a high note with the very special 

opportunity to participate in Sohail Inayatullah's fascinating 

workshop on Causal Layered Analysis which described the 

profoundly influential role of the narratives that unconsciously 

filter our perception of life. He helped participants to discover 

metaphors that represent their own narratives, and 

demonstrated how shifting the metaphor can also shift the 

person's experience of reality in a profound way. The teachers 

were quite energized by his presentation, and expressed hope 

that he will return to future trainings.  

 

Overall, the teachers appreciated the wide variety of both 

theoretical and practical tools that they received during the training and the moments both of fun and of focus.   
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Neohumanist Education represented at  
Conference organized by PROUT of Portugal 
March 15-17, Lisbon, Portugal 
 
Representatives of PROUTugal (PROUT of Portugal) organized a two day conference entitled  “(R)evolutionar Portugal”, 

in a public auditorium in Lisbon. Many progressive groups were represented, including the Transition and Permaculture 

Movement, which were partners for the conference.  There were seven panels, with a total of 27 presentations covering the 

following topics: Democracy and Civic Participation, Local Initiatives, Education, Socio-economics, Environment and 

Communities, Cooperatives.   
 

Neohumanist Education was represented during the Education panel by Didi Ananda  

Devapriya who gave a presentation on the practical application of NHE in teaching 

diversity values and overcoming stereotypes in early childhood education. The full paper 

and powerpoint presentation are available on the website : http://www.r-

evolucionar.eu/apresentacoes-e-downloads/   

 

Several of the other presentations introduced PROUT concepts which is a socio-

economic theory that was created by the founder of Neohumanist Education, Shrii PR 

Sarkar. It extends the inclusiveness of Neohumanist philosophy to practical application in 

the sphere of socially just economics. It offers a viable alternative to the capitalist and 

communist models, which have been unable to create prosperity for the overall population and is based on the principles 

of maximum utilization and rational distribution of all types of resources - from natural to human.  There has been a rising 

awareness of the limitations of capitalism, which  has led to an irrational distribution of resources, seen in the extreme 

income disparities between the 1% and the 99%. In addition, the profit driven capitalist economy leads to a wasteful, 

ecologically imbalanced use of resources.  On the other hand, Communism also failed as a model because it was unable to 

harness the full potential of human beings, trying to impose an artificial equality, without taking into account the need to 

provide motivating incentives. PROUT's alternative model seeks to address both of these problems in a fresh way, creating 

a need-based economy rather than a profit driven one.  

 

During the conference, Caetanya from Norway gave a relevant analysis of the current Euro crisis, offering practical 

Proutist short-term and long-term proposals. Nishita, a Proutist from Portugal gave an introductory overview of Prout and  

Brajesh explained about the organic food producer and consumer co-ops he has been running for the past 10 years. 

Kalyanesh, also from Portugal, gave an interesting perspective on  PROUT as applied to ecology.  

 

Following the conference, a group of 

parents who have been preparing to open a 

Neohumanist kindergarten, met with Didi 

Ananda Devapriya to deepen their 

understanding of Neohumanist Education, 

differentiate it from other alternatives, and 

receive some guidance regarding practical 

and legal concerns of opening a 

kindergarten. They have been in the process 

of planning the school for some time, and 

hope to have secured a building by the end 

of April. 
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Neohumanist 
Education Presented 
at a Conference on Teacher 

Education for Peace & Harmony   
Report submitted by Didi Anandarama 
 

An International seminar on Teacher Education for Peace & 

Harmony ( www.iaseve.org.in)  was conducted at Gandhi 

Darshan, Rajghat in New Delhi, India from 11 to 13 February.  The seminar was organised under the chairmanship of Shri 

Kanakmal Dugar, the Chancellor of IASE (Institute of Advanced Studies in Education) and president of GVM (Gandhi 

Vidya Mandir). The supporting organisations of the seminar were Gujarat Vidya Pith, Ahmedabad; Jain Vishwa Bharti, 

Ladnun, Rajasthan; Temple of Understanding, India; National Spiritual Assembly of the Baha'is of India and the 

International Support was given by Global Harmony Association. 
 

About 250 delegates participated from India and other countries including Rwanda, Malawi, USA, Russia, Switzerland, 

Spain, UK, Brazil, Romania ,Nepal ,Bhutan, Bangaladesh and Iran.  Amongst them were Dr. Charles Merceica, the 

President of International Association of Educators for World Peace Dr. Leo Semashko, the President of Global Harmony 

Association, Dr. Nina Meyerhof, the President of Children of the Earth , Avadhutika Anandarama Acarya of Ananda 

Marga Gurukul, Acarya Vandanananda Avadhuta, Global Worker of Prout & Neo-humanism, Swami Chidananda Muni ji 

of Parmarth Niketan, Rishikesh and many Gandhian activists and peace workers. 

 

Didi Anandarama and Dada Vandanananda presented the ideas of 

Neohumanist Education in the plenary session to all the delegates. Dada 

Vandanananda along with Co-chairing one of the plenary sessions also 

became the Guest of Honour in the special session on Value Education 

held by Sanskaram. 
 

Amongst the other speakers who gave their presentations on 

Neohumanist Education were Acarya Jyotiprakashananda Avadhuta who 

co-chaired the thematic session on Preparing Peace Teachers and Peace 

Workers in the Community . Ajay Pandey Dada also gave his 

presentation on the neohumanist ideals of Shrii P R Sarkar. Acharya 

Kishan Sood gave his presentation as lead speaker in a thematic session 

on Ecology in Education for Peace: Implications for Teacher Education. Avadhutika Anandajyotirekha Acharya,  Mrs 

Moksha  & Shri Antarang Anand Yogi  gave their presentations on Neohumanist Skills and Activities for Teacher 

Education for Peace and Harmony on the ideals of Shrii PR Sarkar.  Acarya Amrtaksarananda Avadhuta  gave his 

presentation on Role of Teacher in Multicultural and Multi-ethnic Society, 
 

Along with these plenary and thematic sessions there were special sessions on Global Harmony Text Book Release known 

as “ABC of Harmony”, a book written by 75 co-authors from 26 countries and chiefly edited by GHA President, Dr. Leo 

Semashko.  The other special sessions were a book release of the English version of “Manava Vyavahar Darshan” 

(Philosophy of Human Behaviour) by Baba A. Nagraj and finally a media session on “Role of Media for establishing 

Peace & Harmony Globally” in which more than 100 journalists attended. 
 

There was a Post Seminar Workshop at IASE University, Sardarshahar, Rajasthan where a curriculum for Peace Teachers 

education was drafted by invited delegates for the proposed International Peace and Harmony Institute in the structure of 

IASE, Gandhi Vidya Mandir under the leadership of Chancellor of IASE,Shri Kanakmal Dugar and Dr. Laj Utreja, the 

President of GHA-USA and Dr. Leo Semashko, the GHA Global President. 
 

In the presentations at the workshop Acarya Jyotiprakashananda Avadhuta spoke on “How to establish ideal human 

society based on moral and spiritual values with the ideals of ¬Morality as the Base, Sadhana(Intuitional practice) as the 

means and Life Divine as the Goal”.  Dr. Laj Utreja supported these 

Neohumanist ideals for the making of Peace Teachers in the Peace and 

Harmony Institute to be based on Yoga-Sadhana. 
 

After the post seminar workshop Didi Anandarama gave her special 

presentation amongst the teachers and B-Ed students of IASE. She 

was also invited to the Jain Vishwa Bharti University at Ladnun, 

Rajasthan on 17 Feb where she gave a presentation on Neohumanist 

Education to over 200 teacher students and visited the campus and 

adjacent schools. 
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A’c Rtmbhrananda Avt (Principal 

GP School), Mr. Sarvanan (G.M. 

Andslite) & Students 

Students of Gurukul Public School holding 

seedling plants & singing  

Neohumanist songs 

A’c Kiirtatiirthananda Avt. (PASAKA), 

Sukhdev & Students of Ananda Marga 

High School, Ananda Nagar 

Prevention of 
Cruelty to Animals 

and Plants - PACP  
 

Ananda Nagar, India  
By Dada Premendra’nanda  
 

“Plant a Tree this monsoon”  
 

1200 plants like mangoes, amla, shimul, sagwan, guava, jackfruit, shaal etc. were recently planted at Ananda Nagar at 

various places like Pasaka Sanctuary, Ananda Marga High School and also distributed to village people. The plants were 

issued from the Forest department and planted by PCAP with school staff and students.  
 

“One man one tree”  
 

The concept behind this slogan is if one person plants a tree and takes care of it, we can grow 7 billion trees every year. 

 

800 plants were planted at newly purchased land (6 acre) for Gurukul Public School at Kashijharia Village, Bokaro, under 

the guidance of School Staff & PCAP Dept.  400 plants were planted at Ananda Shiila Master Unit by the Forest Dept, 

under the guidance of A’c Gitiishananda Avt. Principle Ananda Marga High School, Ananda Shiila’ & PCAP Dept.  

 

 

Microvita Herbal Garden  
 

Here at Ananda Nagar we planted more than one hundred herbal plants like neem 

(margosa), amla, hartkii, blackberry etc. The concept behind this project is to plant 

the trees and herbals prescribed by Shrii P. R. Sarkar  in Yogic Treatments & 

Natural Remedies. Regular Medical Camp is also held at the Microvita Herbal 

Garden, Ananda Nagar. 

 

Contact:  

A’ca'rya Premendra’nanda Avadhuta 

e-mail: pcap.org@gmail.com 

https://sites.google.com/site/pcapglobal 

 

“Animals are my friends...and I don't eat my 

friends.” George Bernard Shaw  

 

“A man can live and be healthy without killing 

animals for food; therefore, if he eats meat, he 

participates in taking animal life merely for the 

sake of his appetite.  And to act so is immoral.”  Leo Tolstoy  
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GLOBAL NEWS 
and NHE Schools in Focus 
 
 
NAIROBI SECTOR   
 

LOTUS CHILDREN’s HOME and  
LOTUS NURSERY/KINDERGARTEN 
Accra, Ghana, Africa 
By Didi Gayatri 
 

With financial help from the charity lunch Feijoada do Bem organized by 

Brazilians living in Ghana; the generous help of the NGO NAWA (North 

American Women Association); the important contribution of a charity lunch 

organized by Ananda Marga - Sweden, plus the help of dedicated 

sympathizers and members from the local community as well as members of 

Ananda Marga in Ghana, we were able to accomplish the project titled: 

Improvement of Lotus Children’s Center and Mass Feeding.   

 

 It began in November/2011 and was concluded in April/2012. Some of the accomplishments are: 

 A ten thousand liter water tank and a water pump were bought to solve the water problem we face on every dry 

season. Now we can live better. 

 Security – We got new hand locks, iron doors, barbed wire and wooden cross bar behind some doors. As it is a 

Girl’s Home and domestic security is very important in Ghana.  

 Restoration of the roof of the store room and toilets to avoid water infiltration during rains. 

 Mass Feeding – We cook regularly at least once a month to feed the children in some poor communities in Central 

Region of Ghana. Initially, 120 children attended but the number has increased. (In March, about 500 children 

attended). We got an industrial stove to fast track cooking at the village. Also we bought large size pots and gas 

cylinders which have expedited our work before mass feeding in the poor communities.  

 2 new toilet rooms for the Nursery and Kindergarten. 

 Electrical repairs and 3 new fans.  

 We purchased a rice cooker for the Children’s Home. 

 New study tables for the children in the school in addition to a donation of computers. 

 New paint. In Accra, many houses have problems with water and salt infiltration which damps the walls of 

buildings, making the plastering fall apart. The anti-damp treatment is quite expensive but we got it and now we 

have painted the whole facility. 

  

How many people will benefit from this project and who are they? 

  

Lotus Children’s Center: There are 7 girls in Lotus Children’s Home and 21 children in Lotus Nursery/KG. We have 

regular visits from the children in the neighborhood. 

 

The local Community: We are starting a Children’s Club with the objective of offering extra-curricular activities. We shall 

focus on improving reading and writing skills, arts and crafts, moral lessons, drama and songs, etc. We already have a 

volunteer who is teaching computer skills. Didi Gayatri is also interested in starting adult literacy classes. 

 

NEW YORK SECTOR 
 

Neohumanist Education in University Text Book 
 

Recently a new book was published (2012) by Routledge NY which briefly includes Ananda Marga’s Neohumanist 

Education.  It is already being used in various universities. The book is called, CURRICULUM IN EARLY 

CHILDHOOD EDUCATION Reexamined, Rediscovered, Renewed.  It is edited by Nancy File, Jennifer J. Mueller, and 

Deborah Basler Wisneski.   The inclusion is in the chapter, Silent Voices of Knowing in The History of Early Childhood 

Education and Curriculum and cites as  references:  Didi Ananda Rama’s  book, Neohumanist Education:  Documentation 

of Neohumanist Education propounded by Prabhat Rainjan Sarkar and Anandanivedita’s  Teach Me to Fly.  
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DELHI SECTOR 

Ananda Marga School 
Tiljala, Kolkata, India 
 

Kolkata being a metropolitan city, quality education is quite expensive.  A 

school run by Didis (sisters or nuns) in Tiljala, that is attached to the WWD 

(Women’s Welfare Department) Head Office has been serving medium 

income and lower income groups of children in this area for the past 20 

years. Because of the good reputation of the school, demand from parents 

has increased over the years and has brought the present enrollment to 390 

students for grades K-IV with 18 teaching staff out of which 4 are LFTs 

(local full time workers of Ananda Marga).   Didi Ananda Premadiipta, the 

present Principal has been working very hard to improve the school 

facilities and Neohumanist environment. Quiet time is very much 

appreciated by the students and parents across religious faiths. Special care 

is taken to develop conceptual clarity among the students through practical 

examples and demonstrations. Apart from traditional subjects, meticulous 

care is taken to stress moral lessons through Stuvol (Student Volunteers 

program). The play-way method of teaching makes the learning 

environment quite joyful and enjoyable. 

 

Neohumanistic values are inculcated among the tiny tots from the very 

beginning like love for animals, plants and respect for the environment and 

proper regard to their elders. Children love flowers in the garden and care 

for the pussy cats in the school. Annual sports and games are organized 

every year. This year our school children participated in a function in 

another school named ‘National School’ in the city. The principal of that 

school was very much impressed to see our children doing ‘namaskar’ in 

proper mudra (a greeting gesture  conveying  “I salute the divinity within 

you with all the divine charms of my mind and all the love and cordiality of 

my heart”.   She requested our permission to use ‘namaskar’ in their school 

also. Small things can be very meaningful and impressive.  

 

Experienced artists from the RAWA Academy (Renaissance Artists and 

Writers Association), running in our school teaches song, dance and art to aspiring children of our school and local 

children as well. Prabhat Samgiita competition is organized every year, which is a very inspiring event for many budding 

artists. Students graduating from our school carry with them the values that they learn here to their future meaningful life.    

For more information, Didi Premediipta can be reached at +91- 9641436709 

 
Ananda Marga School  
Bagnan, Dist- Howrah, West Bengal, India 
 

Didis run several  schools in and around Kolkata. 

One such school is in Bagnan, a small town almost 

one hour away from Kolkata. Didis have been 

running a school there for the past several years 

now for lower and middle income groups of 

people.  Now it is has grades K-IV with six 

teachers and 110 students. Didi Arcana Brcii is working dynamically as the Principal there 

for the past two years. Her sincere efforts have brought a good name to the school.  Morning 

quiet time is the most sought-after moment for the children. They love the enchanting 

atmosphere.  Moral lessons are given priority throughout the curriculum.  Children learn 

Prabhat Samgiita, Samskrit Shlokas, Yoga and Meditation, PT and drill etc. as part of the 

school program.  Stuvol lessons are given special attention and help develop service spirit, 

leadership qualities  and other values of life. An annual cultural program is very much 

appreciated by the guardians and sympathizers.  Didi Arcana is bringing qualitative change 

in the school through her sincere efforts.   
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Ananda Marga Gurukula Teachers Training College  
Ananda Nagar India 
 

Ananda Marga Gurukula Teachers Training College building at Anandanagar is still under construction and the 

permission to run the college is expected later this year. Donations are welcome for the speedy completion of the new 

building. Please write to: svarupanandaamps@gmail.com. The Chairman of the National Council and Technical Education 

has indicated that if all formalities are completed , the permissions could be granted as early as autumn of this year. 
 

 
Ananda Marga Primary School  
Himatnagar, Gujarat, India 
 
The Ananda Marga Primary School in Himatnagar, Gujurat, has been in operation 

for the past 30 years.   The school has 170 students from nursery school to 6
th
 grade.  

Lessons are taught in English.  Curriculum specialties include meditation and yoga, 

computer studies and many cultural activities.  Field trips are part of the program 

and recent trips were made to Kankariyalake and Science City in Ahmedabad.   

 

The school hosts an annual two day function and cultural program which this year 

was conducted in Nalinikanta Town Hall. The program was arranged by Subrat 

Kumar Pradhan and directed by Ac Satyarthii Brahmacarii.   Chief Guest was Ac. 

Loknathananda Avt. Children performed Prabhat Samghiita dance choreographed by 

Smt Aarti S. Pradhan.    Approximately 700 parents attended the program. The local 

media covered the programme which received city news headlines.   

 

 
 

 

 

 

 

 

 

 

 
Ananda Marga Primary School and High Schools 
Gandhidam, Gujarat, India 
 

There are two High Schools in Gandhidam.   One is an English medium school 

managed by Dadas and the other a Gujarati medium school managed by Didis.  In 

addition there is a primary school with about 500 children, bringing the total 

number of students for all three schools to about 800. 

 

The schools have been running since 1990 and are recognized by the government.   

They are known for their moral and spiritual education and their Neohumanist 

approach to teaching.  
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Ananda Marga Girls’ High School 
Uma Nivas, Ananda Nagar 
 

Uma Nivas is in the south part of Ananda Nagar near Khatanga village. This 

is the area designated by Shrii P.R. Sarkar for women’s welfare projects. 

Didis run a children’s home with 26 girls as well as a primary school and a 

high school here. There is no other girls’ high school in the area for 18 

kilometers. This school was started in the year 1993.  It serves mostly lower 

and middle income groups of people. It has grades from 5th to 10th grade 

with a total of 120 students, including 53 girls from the hostel in Purulia 

district as well as other parts of West Bengal and the neighbouring States of 

Jharkhand and Bihar.  
 

Didi Ananda Vratiisha, the present Principal of the school is working hard to develop the school. Other Didis working 

there are Didi Ananda Sucismita and Didi Ananda Tapashiila. Newly posted Didi Paramaita Brcii is liked by the girls for 

her caring nature and sweet behavior as a teacher. There are four additional teachers working there who are also sincere in 

their work.  The girls are living in a very natural setting, maintaining a much disciplined life. Didi Sucismita, who is in-

charge of the hostel, takes very good care of the girls giving them a loving home and she imparts moral and spiritual 

values that will shape ideal women in the future. The girls are quite punctual in waking up early and attending the 5 am 

Paincajanya (singing and meditation) in their special white uniform. It is an enchanting moment created by collective 

kiirtan.  Their day starts with spiritual ideation from the early morning. The girls sing Prabhat Samgiita and kiirtan very 

well.  
 

Apart from regular subjects they are also taught classical music, dance, painting, self-defense etc. Sometimes volunteers 

from other countries visit here and give their services teaching the girls various skills like 

gardening, English speaking, computer literacy, self defense etc. Yoga asanas and kaosikii are 

part of daily morning practices that keep the young girls physically healthy, emotionally sound 

and dynamic in spirit. The students who graduate from our school pursue their higher studies in 

other places. Many of them are now teachers, nurses, in various government jobs, etc.  One has 

started a painting school in Kolkata.  Some choose police jobs.   
 

This high school is serving as a ray of hope for the girls of the area. A mobile homeopathy and 

acupuncture clinic run by the high school serves nearby villages, especially poor people, thrice 

a week. The children are growing and improving day by day with the help of volunteers’ 

participation. They need and welcome the presence of more volunteers. For more information 

please contact Didi Ananda Vratiisha at:  anandavratiisha@rediffmail.com or visit:  

http://asia.kidsworldwide.org/indiaumanivas.htm. 

 

KAHIRA SECTOR 
 

Nile River School Update 
Cairo, Egypt 
 

We would like to thank for all the well-wishers and supporters from near and far who sent us 'bricks' to help create the 

Nile River School. The project is still not completed but we are making progress step by step. We especially thank Laura 

and Risa and students from BISC (British International School of Cairo) for their successful fundraising. We were also 

delighted by a visit from the Asian Diplomat Women's representatives who mingled with the children, enjoyed a tour 

through the village and helped us with their kind donation. The children were eager to recite their ABC and show their art 

folders to them. They could see the children had a strong desire to learn and display their achievements. Rose from Syria 

came to volunteer and helped with the Arabic skills of the children. Now two volunteers from Portugal will help us into 

our next step of development. 
 

HONG KONG SECTOR  
 

NHE was presented as a viable alternative at 

an educational conference that was held at the 

National Institute of Education in Taiwan 

alongside other educational NGO's and was 

positively received. 
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UPCOMING EVENTS 
 

College of Neohumanist Studies (CNS) hosts 
 

PARTICIPATORY HUMANITARIAN MANAGERS 
TRAINING PROGRAM  
By AMURT & AMURTEL June 7 – 30, 2012 
CNS Campus Ydrefors,  Sweden 
 

This Participatory Humanitarian Program Manager Training is a module based series 

comprising four modules and designed for AMURT & AMURTEL project coordinators, 

board members, management, administration, senior staff and fund raisers. Participants 

may take one or several of the modules. It is a unique chance to learn advanced 

management from the people who live and breathe humanitarian assistance, at an 

affordable cost in a spiritual environment. 

  The Training 
 

The humanitarian field is evolving dynamically in response to 

increasingly complex challenges.  As agents of humanitarian work, our 

capability to manage people, projects and organizations is crucial to 

successful and long-lasting impacts of service efforts.  Honing the 

level and scope of our practical skills and competencies to confront 

these diverse challenges, is one of the prerequisites for achieving high 

quality and professionalism in the sector.  One of the greatest needs 

humanitarian workers have is to know how to employ participatory 

methodology to ensure the sustainability of programs. 

 

In June 2012, AMURT/EL will begin to offer an annual training program in Participatory Humanitarian Management. The 

training consists of an introduction to humanitarian frameworks and 3 competency-based modules focused on the 

management of projects, finances, and people.   

 

The program is modeled after the internationally recognized 

BioForce Institute training methodology, and is adapted to 

include the AMURT/EL philosophy and field experiences, as 

well as key Participatory Learning & Action tools and 

principles.  The training modules have been designed to 

enhance the Quality and Accountability of humanitarian 

programs, through the use of simulation, group work, case 

studies, role-plays, and practical tools and exercises.  

 

The key participants this training will target include field 

leaders, project managers, fundraisers, rising coordinators, 

and people directly involved in the management of various 

AMURT/EL related programs.  Participants can choose to 

take individual modules or the entire 4-module program, 

resulting in an AMURT/EL professional development 

certification 

 

Trainers: Dharma Demeter Russafov, Sarita Wolf, Paul 

Ziade, Dada Vishvarupananda

Pre-registration required. 

Maximum number of participants: 25  

Fees include room, board and course materials. 

A professional development certification will be issued for 

each module completed. Information and booking 

AMURT Inc.  

2502 Lindley Terrace, Rockville MD 20850 USA 

Phones:  +1 301 738 7122 

Email: support@amurt.net 

Website: www.amurt-amurtel.org 
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UPCOMING EVENTS 
 

As Noam Chomsky said, "You can't have meaningful political 

democracy without functioning economic democracy. I think this 

is, at some level, understood by working people. It has to be 

brought to awareness and consciousness, but it's just below the 

surface." Economic Democracy stands for the empowerment of 

people to make economic decisions that directly shape their lives 

and communities through locally-owned, small-scale private 

enterprises, worker-owned cooperatives, and publicly-managed 

utilities. 

 

The viral growth of the Occupy Movement, and the public 

support of it, is testament to the tremendous dissatisfaction with 

the inequities and abuses of global capitalism. Meta-corporations 

and large financial institutions have corrupted democracy in the 

United States and many other countries. In response, a wide 

spectrum of progressive forces is struggling to rescue our 

political democracy; however, reform is not enough. 

 

Instead the demand for economic democracy that economically empowers people and communities has the potential to 

unite Americans around a common cause that replaces the tyranny of corporate power. 

  

Humanity needs a clear, compelling vision of an equitable, sustainable economy that brings a high quality of life for 

everyone – an economy by, for and of the people. 

 

The purpose of political democracy is to provide for political empowerment to all citizens; the purpose of economic 

democracy is to provide economic empowerment to all citizens and all local communities, and to prevent the 

concentration of economic power that subverts mass political and economic empowerment.  

 

Join us in Madison on October 11-14, 2012 to be a part of this social transformation.  

www.economicdemocracyconference.org              Tel. 646-363-1175 

 

Conveners:  The Economic Democracy Collaborative (including Rashad Barber, Alex Jackimovicz, Ame Johnson, Nada 

Khader, Acharya Pashupati Steven Landau, Prakash Laufer, Ronald (Ravi) Logan, Dada Maheshvarananda, Matt 

Oppenheim, Neil Pharr, Mirra Price, Jason Schreiner, Susan Stauderman-Deckhart, Dada Vedaprajinananda, and Beth 

Wortzel), Prout Institute, Transition Madison Area, Willy Street Co-op, and Diversified Media Enterprises: Worker 

Independent Radio. 

 

 

PUBLICATIONS 
 

NHE Publications 
http://www.gurukul.edu/publications/ 
 

Rainbow ABC 
http://www.rainbowabc.com  
 

Ecology of Joy 
www.caetanyananda.com 
 

Wise Heart Books 
http://wiseheartbooks.com/ 
 

To Colour a Warrior 
http://sbpra.com/MattOppenheim/ 

NEW CD from Sunrise Schools, London 
 

The Apple Tree 
 
Songs and 

Stories with 

Meeta, 

Jyoshna and 

the Sunrise  

Children 

 

 

 

 

 

 

 

 

 

 

To Order Contact:  

Meeta Lovage <mlovage@hotmail.co.uk> 
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